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ABSTRACT
The purpose of this study examined the academic level of achievement and social
skills curriculum of home schooled children in North Dakota. The researcher surveyed
North Dakota home schooling parents. The researcher received 106 completed surveys
from participants at a North Dakota home schooling conference and through follow-up
communications.
The results of the research indicate the levels of academic achievement of North
Dakota home schooled students, how socialization skill development was taught, the
percentage of North Dakota home schooled children who continued with post-secondary
education, and the reasons home schooled parents are home schooling their children.
North Dakota home schooling students are graduating from home schooling,
attending post-secondary institutions, and graduating from post-secondary institutions.
The results also indicate that North Dakota home schooling parents include socialization
skill development as part of daily activities. Other results indicated that home schooling
parents choose commercially developed curriculums more often than religious based
curriculums. The results find which skills are being stressed but not how successful the
socialization skills are taught. Lastly, the research results identified the reasons North
Dakota parents are home schooling their children. Results of the study found that
religion and fear of violence were not prominent reasons for North Dakota parents

x

choosing to home school their children, which is contrary to the literature review
findings.
The researcher is not able to make any determination of academic achievement
because of the limited number of completed surveys.
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CHAPTER I

INTRODUCTION
Education is the “transmission of basic skills and values to the next generation”
(Klicka, 2002, p. 80). The development of American education to provide these skills
and values began during the early years of the colonies. Thomas Jefferson envisioned
education as the means of producing a citizenry capable of defending its right to govern
and using that right constructively. Horace Mann sought to build an education system
that would strengthen a democratic value, consensus, as a basis for social progress
(Engel, 2000). Jefferson and Mann felt an education system should provide the skills and
values necessary to produce a democratic society.
Education and how it is transmitted for K-12 students has been debated nationally for
decades, which, in turn, has led to new forms of delivery. Various forms of educational
delivery include public schooling, home schooling, and charter, private, and parochial
schools. Public education had its beginning in the early 19th century when “Thomas
Jefferson and other early crusaders for public education believed that schools would help
sustain democracy by bringing everyone together to share values and learn a common
history” (Cloud & Morse, 2001, p. 49). They believed that children should be educated in
public schools so that all students would be taught how to function in a democracy, which
they felt was important to the survival of the nation. Jefferson felt that students should be
taught the same things to allow for the advancement of a democracy. Today, however,

public institutions such as schools are viewed, by home schoolers and some public officials,
“as black holes into which money is poured - seemingly disappears - but which do not
provide anywhere near adequate results” (Apple, 2001, p. 38).
Home schooling is another form of delivery that is gaining in popularity. Home
schooling is defined “as the education of school-aged children at home rather than at a
school” (Lyman, 1998, p. 18). From the early days of the British colonies, children were
educated at home, either by their parents or tutors. Because early colonists came to the
New World to escape religious persecution, religion influenced the education of children
in the colonies. Early colonists instructed their children in the Bible, reading and writing,
and taught their children a trade so that they would become productive citizens. During
this time period, parents had little choice regarding how to educate their children because
there were no schools.
Statement of Purpose
The purpose of the study was to examine the academic and social achievements of
North Dakota home educated children by surveying North Dakota parents who are home
schooling their child(ren).
Research Questions
Specifically, this study addressed the following research questions:
1. How are socialization skills being taught in a North Dakota home schooled
student’s curriculum?
2. What is the academic achievement level of North Dakota home schooled
children?
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3. Why are North Dakota home schooling parents choosing to home school their
children?
Research Bias
The researcher is currently a North Dakota school administrator. There is a
perception in North Dakota among public school administrators and the general public
that home schooled students do not do very well academically. Also, many people,
including public school administrators, believe that home schooled children are lacking in
socialization skills and will not be able to function in society. The researcher is not a
proponent of home schooling; however, he has witnessed instances of satisfactory home
schooling.
Definitions
For the purpose of this study, the following terms are defined to clarify their
meaning in relation to the topic at hand:
Home schooler: a parent who educates his or her child(ren) at home
(Klicka, 2002).
Home schooling/home education', the education of school-age children by their
parents at home rather than at a school (Lyman, 1998).
School: an institution for the teaching of children (Mish, 2002).
Socialization', “process where by Isicl people acquire personality. . . all the truths,
values, rules, and goals that people share with one another” (Long, 2004, Socialization
section, para. 1).
Un-schooling', removed from public schools and the influences of state controlled
curriculums (Lyman, 2000; Stevens, 2001).

Assumptions
The basic assumptions of this study are as follows:
1. Home schooling parents responded truthfully to survey questions.
2. Home schooling parents had a common understanding of what was meant by
socialization skills.
Delimitation
For the purpose of this study, only North Dakota home schooling families were
surveyed.
Overview
Chapter II presents a comparison between public and home schooling in the areas
of the history of public education and home schooling, school choice, types of schools,
legislation regarding public schools and home schooling, the demographics of public
schools and home schooling, advantages and disadvantages of public schools and home
schooling, public school and home schooling curriculum, socialization skill development,
and academic achievement and college admission results for home schooled children.
Chapter III presents the methodology design and a description of the instrument utilized
for the data collection process. Chapter IV contains the findings of this study. Chapter V
presents a summary of the study, conclusions drawn from the results, and
recommendations for administrators and further study.
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CHAPTER II

REVIEW OF LITERATURE
The intent of Chapter II is to present the historical and current status of home
schooling. The review of literature includes a comparison of home schooling and public
schooling. Chapter II is presented in this format to give the reader a broad overview of
home schooling. Information and data on home schooling are limited in depth due to
little available research and studies on home schooling. Chapter II presents the following
sections: history of education, legislation/state regulations, school choice, types of
schooling, demographics of schooling, rationale for home schooling/public schooling,
curriculum, socialization skill development, and academic achievement and college
admissions.
History of Education
Public Education
Public schooling arose partly in response to an influx of immigrants who had
different religions and cultures. “Its primary focus was to establish social order and
mainstream vast numbers of immigrant children into a common school setting” (Coulson,
1999, p. 3). The motivation to provide public education for all children was twofold.
“First was the desire to indoctrinate them with religious teachings to assure the continued
existence of a devout and moral populace” (Cheek, n.d., para. 2). When public schools
were founded in the United States, they were de facto Protestant schools up until the
5

beginning of the last century (Murray, 2003). The “second motivation for providing
public education was the need to educate for social, economic, democratic and national
reasons” (Cheek, n.d., para. 3).
Education - like democracy, free markets, freedom of the press, and “universal
human rights” - is one of those subjects whose virtue is considered self-evident. The
purpose of education, for some, is to provide for the economic prosperity of a country.
Similarly, others believe the purpose of education is to be able to earn a respectable
living. Without a common framework binding its members, a human society cannot
continue to exist; it will disintegrate and be absorbed by other societies. The education
system of a society produces the citizens and leaders needed for the smooth operation of
that society, now and into the future (Baig, 2005). Thomas Jefferson believed this when
he developed the idea of a common education for all citizens.
Jefferson believed an educational system with a common knowledge base for
citizens would utilize and protect their democratic rights. John Dewey envisioned the
public schools as potential microcosms of a democratic society. Further, Dewey believed
people are creatures of habit; therefore, education can guide habits in a more rational,
constructive direction (Engel, 2000). Horace Mann, considered by many as the father of
American education, published, during his years as Secretary of Education, 12 annual
educational reports on aspects of his work and programs and the integral relationship
between education, freedom, and a republican government. “He wanted a school that
would be available and equal for all, part of the birth-right of every American child, to be
for rich and poor alike” (Mason-King, n.d., para. 2). Mann and Jefferson’s concepts
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contributed to the process of developing a public education system available to all. to
serve its people, and promote democracy.
Public schools did not spring forth all at once as the legislative child of
congressional wisdom. They were put together piecemeal, over the course of several
decades, community by community. “The first public high schools were established in
Maine and Massachusetts in 1821” (Seelhoff, 2005, p. 34). In the 19th century, the
American classroom was sparsely decorated and furnished. Rural communities had few
resources to expend on education, and there was a lack of commercially available
products for school. One-room schoolhouses educated students of all ages and abilities.
The sole teacher was usually an unmarried woman using basic resources (Evolving
Classroom, n.d.). Teachers during this time period had little, if any, training. Horace
Mann presided over the establishment of the “first public normal (teacher) school in the
United States at Lexington, Massachusetts in 1839” (Mason-King, n.d., para. 4). Local
religious beliefs were usually a part of a student’s educational upbringing. The evolution
of American education continues and changes with the times.
Following the Revolutionary War, most early state constitutions expressed the
common belief that education of the citizenry was necessary to domestic peace and
prosperity as well as to individual morality (Bennett, 1988). Also, there was a commonly
held belief that the democratic representative government would fail unless the state took
a real responsibility in educating children of all people (Cheek, n.d.). As the American
population became more diversified, so did its ideas of what public schools should be.
By 1911, Kansas high schools were equipped with benches, tools, lathes and forges, and
machinery for cabinet-making, wood-turning, pattern-making, forging, and heavy metal
7

working. The movement in education became a more vital, tangible, and practical form
of instruction. Manual education (later it became “vocational” or “industrial” education)
was introduced as a means to teach a child to make something with tools. At first,
manual education was held in a separate institution but later became part of the general
school. “Just as normal schools were for teachers, the law school for lawyers, the
medical school for doctors, so was this industrial school organized for those who labor”
(Wiard, 1963, para. 18).
At the turn of the 21st century, the American school was a much different place.
Individual schools were part of larger school districts of education. Teachers must have
specialized training, college degrees, and are a more diversely trained group of educators.
Students are separated by grades and classrooms are filled with books, maps, and
electronic equipment. Telecommunications empower students to cull information from
around the world directly into their classrooms (Evolving Classroom, n.d.). The public
school model has become more secular, or religion neutral, over time to the point of
excluding any discussion of religion within its walls (Murray, 2003).
Today public schools are buffeted back and forth between competing ideologies.
Underlying these different agendas are three major purposes: (1) We want our
schools to promote democracy, but (2) we also want them to support a
competitive economic system, while (3) we also want them to inculcate moral
values and civic virtues. (R. Miller, n.d., para. 3)
Because of this struggle many parents are choosing to home school their children.
Home Schooling
“Far from being a new idea, home schooling (educating children outside of formal
schooling institutions) has grown and developed over the centuries, and came into focus
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in the late 20th century’' (Farenga, 1999, para. 1). Initially, though, early colonists home
schooled their children because there were no schools. Seelhoff (2005) stated that
“colonies were organized around denominational beliefs and children were either taught
at home by their parents or they were taught in church schools. Through the 1700’s and
early 1800’s colonists continued to teach their children at home or in church schools’’
(p. 33). According to Seelhoff, “their goals were to teach children to read the scriptures
and to advance the Christian faith” (p. 34). Home schooling parents “believed these
goals were at odds with those who were pushing for public schools” (Seelhoff, 2005,
p. 34). The education of many early Americans was supplemented by sermons each
Sunday and in most households building personal libraries. Seventh Day Adventists and
Mormons have traditionally kept their younger children home, even after public schools
became universally available. The Amish have long trained their older children through
community living rather than sending them to school (Hadderman & Smith, 2002b). In
1765, John Adams remarked that “a native of America, especially of New England, who
cannot read and write is a rare a phenomenon as a comet” (Klicka, 2002, p. 153) because
of home schooling. From its early beginning to the present, home schooling has
remained an option for parents. The history of home schooling is still being written and
continues to spread across the United States and other countries, such as Canada, Ireland,
England, France, Australia, Spain, South America, and Japan (Farenga, 1999).
In North Dakota, in 1991, approximately 155 students were home schooled and,
in 1998, approximately 564 students were home schooled (S. Hiebert, personal
communication, December 8, 2004). Today it is estimated that there are between 1,200
and 1,700 home schooling families in North Dakota. There are approximately 2,000
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children being home schooled in one or more courses per day (G. Biby, personal
communication, January 11, 2005). Of these 2,000 home schooled children, some may
take a course from the public school while taking courses at home. Approximately 1,200
home schooling families belong to the North Dakota Home Schooling Association
(NDHSA) mailing list, and 450 of these families are included on the NDHSA email list.
Not all home schooling families are listed on the NDHSA mailing list or their email list
(G. Biby, personal communication, January 11, 2005).
There are an estimated 1.1 million students being home schooled in the United
States. Students are considered to be home schooled for the following reasons:
if their parents reported them as being schooled at home instead of at a public or
private school for at least part of their education and if their part-time enrollment
in public or private schools did not exceed 25 hours a week. (Princiotta,
Bielick, & Chapman, 2004, para. 4)
There were approximately 300,000 home schooled students in 1988 and 15,000 home
schooled students in the 1970s (Stevens, 2001). The number of children being home
schooled increases by an estimated 11% to 15% each year (Apple, 2001; Cloud & Morse,
2001). As home schooling interest grows, so does the pressure on states to allow parents
to home school their children.
Seelhoff (2005) stated, “By 1982, home schooling was legal in 40 states. In the
remaining 10 states it was legal if it was overseen by a certified teacher, full- or
part-time” (p. 39). Currently, home schooling is legal in all 50 states and the number of
home schooling families continues to grow. The legal requirements for home schooling
parents to opt out of public schools were developed as the demand for home schooling
increased.
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When public schools were formed and compulsory attendance laws passed, home
schooling almost died out. Seelhoff (2005) noted, “After public education was made
mandatory, children were still taught at home under some circumstances, in wilderness
areas where there were no schools, for instance” (p. 36). In Pierce v. Society o f Sisters
(1925), the Supreme Court stated that states could not force children to be educated by
public school teachers only. Further, the Supreme Court stated that a child is not the
creature of the state (Seelhoff, 2005). “In the 1950s, the State of Wisconsin imprisoned
several Amish fathers for violating compulsory attendance laws. In 1972 the United
States Supreme Court upheld the rights of Amish fathers to educate their children at
home” (p. 37). As a result of this ruling more home schooling parents began asserting
their rights to home school their children, and parents began home schooling their
children for more than just religious reasons.
Home schooling is based on freedom, freedom to teach whatever they wish and
however they wish to teach it, such as God created the world, without worrying about
small special interest groups interfering (Lyman, 2000). Home schoolers believe that the
U.S. Constitution’s 1st Amendment guarantees religious freedom, and Section 1 of the
14th Amendment, which includes “No State shall make or enforce any law which shall
abridge the privileges or immunities of citizens of the United States,” guarantees their
right to home school their children (Legal Information Institute, n.d.). Specifically, home
schoolers argue and courts have agreed that educating their children is their privilege and
their right. Further, home schoolers argue and courts have agreed that their rights as
parents supercede any educational obligations under the Constitution and/or state law.
Flome schoolers have to demonstrate two facts to be able to home school their children.
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First, their religious belief against the particular state requirement is both sincere and
religious. Second, their sincere religious belief is burdened as applied under the facts.
Courts have consistently supported home schoolers’ rights to educate their children at
home. In North Dakota, laws no longer scrutinize the reason for home schooling. North
Dakota parents do not have to state a reason for home schooling their children. North
Dakota parents only have to inform schools their intent to home school.
As home schooling gained support from the courts and legislation, more families
opted to home school their children. The seeds of the modern-day American home
schooling movement, a movement now focused on criticism of public schooling rather
than necessity bred of lack of schools, were planted by Raymond Moore and John Holt.
In 1964, Holt, a former fifth-grade teacher who started the un-schooling movement,
wrote a book entitled How Children Fail, which criticized how children were being
taught. Holt questioned methods of schooling and suggested that children did not need
schools to learn (Farenga, 1999). In 1969, Moore, a former United States Department of
Education employee, laid the groundwork that would legitimize home schooling as one
of the great populist educational movements of the 2.0th century (Lyman, 1998). In 1977,
the first newsletter aimed specifically at home schooling families began by Holt’s
organization. Growing Without Schooling (Farenga, 1999). Together Holt and Moore
laid the groundwork for modern-day home schooling and began promoting an alternative
to “conformist” public schools. Home schooling is presented “as the savior, a truly
compelling alternative to the public school system” (Apple, 2001, p. 171), which is
viewed by some as a failure. Moore believed that children would be better served away
from the negative influences of public education (Klicka, 2002; Lyman, 2000). As more
12

parents began removing their children from public schools, it became easier for parents to
do so because increased access and amounts of resources became available to home
schooling parents.
History suggests that the growth of home schooling is stimulated by the wider
accessibility to educational tools making it easier for parents to engage in it. One
important tool is the Internet. There are many websites available for home schoolers to
get advice and/or give advice, provide technical and emotional support, and share
examples of success stories. One example of a popular source for Washington-area home
school parents is ShareNet, a biweekly listing service that posts such things as meetings,
classified ads, fieldtrips, and formation of classes. ShareNet has more than 1,700
subscribers and lists everything from the casual, such as groups that meet to play in the
park, to the very specific, such as teens who want to study together for Advanced
Placement exams (“Learning with Friends,” 2003). The use of the Internet provides
home schoolers ability “to personalize information, to choose what they want to know or
what they find personally interesting” (Apple, 2001, p. 176). Regardless of what
educational tools home schooling parents use to home school their children, two
educational philosophies or purposes exist throughout history why parents choose to
home school.
There are predominantly two philosophies of home schooling parents active in the
United States and other countries, such as Germany, England, Japan, South Africa,
Ireland, Mexico, Australia, and Taiwan (Klicka, 2002). One belief is the Christian or
Home Education movement, which bases its education on the Bible. Many Christians
comprise the Home Education movement and believe that education should be based on
13

the teachings of the Bible, and there is a hierarchy that should be followed when
educating Christian children. The husband/father is the breadwinner and the wife/mother
is in charge of educating their children. “Approximately 85% of the estimated 450,000
home schooling families in the United States are Bible believing Christians” (Klicka,
2002, p. 106). The other philosophy of home schoolers is the secular movement or
“un-schoolers” as some are known. Un-schooling simply means that students need to be
removed from public schools and the influences of state controlled curriculums (Lyman,
2000; Stevens, 2001). The secular camp of home schoolers believes in God but is not
guided by religion or the teachings of the Bible in the education of their children. The
secular home schoolers believe in the back-to-nature approach of educating their children
and the un-schooler segment believes that children are, by nature, learners and, therefore,
can learn with little or no adult direction. Regardless of whether parents follow the
“un-schooler” method, secular or religious method of home schooling, they are doing it
for a variety of reasons.
School Choice
Several reasons parents choose to home school their children include family
stability, school consistency for families who move a lot. religion, fear of violence,
teasing, and disagreement with what is being taught in public schools. Supporters of
home schooling believe that the benefits of home schooling are that home schoolers
receive the spiritual aspect that is missing in public schools, believe the quality of life is
improved by increased family time, the one-on-one student/teacher ratios it provides, and
more hands-on activities in the real-world setting (Klicka, 2002). Lyman (2000) believes
some advantages of home schooling are smaller class sizes, no time restraints,
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instruction/curriculum variation/differentiation customized to the needs of the student,
and the curriculum is not dictated by the state. Still more benefits of home schooling, as
identified by home schooling parents, are control of what your children learn and when
they learn it; show children that learning is not boring, but exciting; build intimate and
meaningful relationships with your children; tailor your teaching to fit your children’s
dominant learning styles; give your children in-depth, personal attention in any subject
with which they struggle or excel; nurture your children’s natural (musical, artistic,
mathematical talents so they thrive and grow; share with your children the common,
everyday joys of life; help your children mature through difficult times of their lives; and
transfer your values and beliefs to your children and address their questions when they
have them (“Homeschool Resources,” n.d.).
On the other hand, critics often charge that home schooled children miss out on
important social aspects of schooling, such as learning to deal with other people, making
friends, and communicating (King, 2004). Home schooling has also become part of the
growing school choice movement, and parents who are home schooling come from all
walks of life and ethnic backgrounds.
Since the late 1980s, school choice has become a popular, yet controversial,
strategy for reforming American education and equalizing educational opportunities.
School choice used to mean attending the neighborhood public school or selecting a
private school. The choice is not as clear today (Nieves, 2003). Today there are public
neighborhood schools, magnet schools, charter schools, or private schools. There are
vouchers and scholarship tax credits for parents choosing to send their children to private
schools. Deciding which school is best for a child can be overwhelming; yet, some
15

believe that options are beneficial to parents because they can choose a school that
matches their child’s learning style (Nieves. 2003). Parents who select the school their
child attends have various reasons for doing so, including academic, religious, or moral
environment and convenience (Alt & Peter, 2002). About one fifth of children
nationwide (7 million children) do not attend their neighborhood school (Fuller, Burr.
Huerta. Puryear, & Wexler. 1999). The growing school choice movement is being
pushed by parents as a means to get their children out of public schools because, in part,
of the turmoil that exists in public education over what its role should be in the education
of its citizenry.
“In 1993, 20 percent of students in grades 3 to 12 were enrolled in schools chosen
by their parents” (Hadderman & Smith, 2002b), The Prevalence of Choice section,
para. 2). Thirty-nine percent of parents whose children attended assigned schools
claimed their choice of residence was influenced by school-quality considerations. Black
students were more likely than white students to attend a school selected by their parents.
“Between 1993 and 1996, the number of K-12 students attending some form of
public-choice school grew by 1.4 million, from 5.3 to 6.7 million” (Hadderman & Smith.
2002b; The Prevalence of Choice section, para. 5).
School choice works for a lot of students - many children who use vouchers do
better on standardized tests and are more likely to graduate; school choice is legal; school
choice is popular - a large segment of the public believes that parents should be free to
choose the best school for their child; school choice helps public schools - the evidence
that vouchers force public schools to improve is increasing; and school choice is
growing - every year a new voucher or tax credit program is enacted or an existing
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program expanded (Hadderman & Smith, 2002b). Many people believe parents should
have the right to choose a school for their children at their own expense. Debate
continues regarding funding of home schooling and/or private schools.
Not everyone believes that vouchers or tax credits should be available to parents
who want to take their children out of public schools. Voucher programs are growing but
the number of students involved in such programs remains small. The evidence that
vouchers are forcing public schools to improve is not universally accepted. Evaluations
of existing voucher programs have not provided any evidence that these programs are
increasing student achievement. Also, recent ballot initiatives have failed and there has
been resistance to voucher programs in states, such as Florida.
Currently, there are several voucher plans in operation. For example, the city of
Milwaukee, Wisconsin, has a voucher plan in operation. Cleveland, Ohio, also has a
voucher program similar to Milwaukee’s for poor inner-city children. The state of
Vermont has had a voucher system for over 100 years. The state of Florida has a Special
Education Voucher program known as McKay Scholarships to better serve special needs
children who cannot receive what they need in the district where they reside (Oliver,
n.d.). However, Florida has failed to get a larger voucher system in place. In some urban
areas, some small-scale voucher plans are targeting disadvantaged students (Neal, 1998).
In January 2004, the United States Congress approved a voucher program to help poor
families in failing Washington, DC, schools move their children (Hadderman &
Smith, 2002b). Privately funded scholarship programs are common in private schools
and are used in some metropolitan areas to educate minority and economically
disadvantaged students. In New York City and Washington, DC, “scholarship recipients
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of privately funded scholarship programs are mostly black and Puerto Rican” (Neal.
1998. p. 82). Besides voucher programs there are other methods parents use to pay for
moving their children out of public schools.
Two methods being used to provide parents with the money to move their
children to a religious, private, or alternative school are scholarship tax credits and
vouchers. Scholarship tax credits provide incentives for individuals or organizations to
donate to charitable funds that give students education scholarships redeemable at
private-sector elementary and secondary schools. Parents who use private schools are the
chief supporters of educational vouchers because of their desire to get their children out
of public schools. Also, many parents desire a tax break and are upset they have to pay
taxes to public schools they do not use.
The national debate over school choice has stimulated both a discussion about the
best way to improve schools and a philosophical conversation concerning values,
identity, and freedom.
One reason school choice is so controversial is that it addresses a traditional
American dilemma: What is the correct balance between individual/family
freedom and the rights of the community? The issue centers on defining the
nature of the relationship between a government and its people and asks how a
democratic government should fulfill a generally accepted responsibility. Should
the marketplace be used in pursuit of a common public goal - education of a
citizenry? (Hadderman & Smith, 2002b. The School-Choice Debate section,
paras. 10-11)
Various school choice policies now being implemented indicate that market ideology is
destructive of democratic values. Policy choice in education must be between the market
and democracy, and if we opt for the latter, we must reject those forms of school choice
that strengthen the former (Engel, 2000).
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Public school proponents argue that a democratic form of government is
dependent on an educated citizenry; however, school choice proponents argue that that
does not mean the state should do the educating (Engel, 2000). Some parents are
obviously incapable of making the best decision for their children, but home schooling
parents believe that, given the opportunity, the vast majority know the needs and talents
of their own children far better than a government bureaucracy. Taking more challenging
academic courses is “probably the most effective educational choice that students and
parents can make” (Riley, 1997, High Academic Standards and Rigorous Course-taking
section, para. 1).
Besides public schools and home schooling there are other school choice options
parents consider when choosing an educational setting for their child(ren). The following
sections describe some of the school choice options available to parents.
Other Types of Schools
Secular Schools
The literature stated secular schools does not mean a particular type of school as
much as it means “of or relating to the worldly” (Mish, 2002, p. 1053) things as
distinguished from things relating to church and religion (secular music, secular schools).
Secular schools are schools that do not include religion as part of school instruction.
Secular schools can be public schools, charter schools, virtual schools, and even some
private schools are considered secular schools.
Charter Schools
Charter schools are defined as schools granted specified rights by states to operate
independently of the local public school district and have performance goals that must be
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met. Charter schools receive public money, but are free from many of the rules and
restrictions that apply to other public schools. In most states, charter schools may be
operated by public, private, or independent institutions, nonprofit organizations, or
government entities. Charter schools operate on an open-enrollment basis and
approximately 600,000 students are currently enrolled in charter schools (Cooper,
Fusarelli, & Randall, 2004). Charter schools are diverse with many serving special
populations, such as immigrant children in Texas and low-income children in New York,
with most reflecting the demographic characteristics of students in their area. Sixty
percent of charter school enrollments are less than 200 students and are located in urban
areas (“Government Releases,” n.d.).
The concept of charter schools is to encourage experimentation in education
(Associated Press, 2004c); however, they can have their charters revoked if they fail to
meet performance goals. Nationally, “roughly 3 to 5 percent of charters granted are
revoked” (Cooper et al., 2004, p. 284).
Thirty-nine states (including the District of Columbia) recognized charter schools
in 2001-2002. Of this group, 37 reported having one or more charter schools in
operation. The number of schools ranged from a single charter school in Indiana, Maine,
and Mississippi to more than 300 in Arizona and California. There are 2,348 charter
schools in the United States and 1.2% of all school-age children attend charter schools
(Hoffman, 2003).
Increasing numbers of educational reformers view charter schools as an
opportunity to provide a more effective education to students who are ill-served by the
public school system as it is currently structured - particularly in urban areas. Also,
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charter schools are being established to meet the needs of specific populations, such as
Native American students and immigrant students. Tribal officials are turning to charter
schools to reach a generation of students who have dropped out or drifted through
traditional public schools. More Indian charter schools are in the planning stages,
including a school in Alaska. Besides the standard curriculum it will offer “hunting,
harvesting, building canoes, berry-picking - all different activities to reinforce native
culture” (Associated Press, 2004c, para. 7). In 2005, Houston Public Schools broke
ground on a charter school that will serve legal and illegal immigrants. The school was
developed to serve the growing immigrant population and to give immigrant students
more support than a conventional high school can (Saavedra, 2005).
There are several major reasons for establishing charter schools:
autonomy in educational programming, a desire to serve a special student
population, realization of an educational vision, a desire to provide a better
teaching and learning environment, instructional innovation, a desire to involve
parents, and the autonomy to develop nontraditional relationships with the
community. (Cooper et al., 2004, p. 276)
Another type of school parents are choosing instead of public schools is private schools.
Private/Religious Schools
A private school means it is not controlled by the public. In 1999-2000,
“approximately 27,000 private schools, with 404,000 full-time-equivalent (FTE) teachers,
enrolled 5.3 million students. These schools accounted for 24 percent of all schools in
the United States, 10 percent of all students, and 12 percent of all FTE teachers” (Alt &
Peter, 2002, p. 3). Of the 5.3 million students enrolled in private schools, 77% are white
students and 23% are minority students. Of those 23% minority students, 9% are black,
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9% are Hispanic, and 5% are Asian/Pacific Islander. Forty-nine percent of private
schools had students eligible for subsidized lunches (Alt & Peter, 2002).
Seventy-nine percent of all private schools had a religious affiliation in
1999-2000: 30 percent were affiliated with the Roman Catholic Church, and 49
percent with other religious groups. The remaining 22 percent were nonsectarian.
Although Catholic schools accounted for 30 percent of the total number of
schools, they enrolled 48 percent of all private school students. (Alt & Peter,
2002, p. 3)
Neal (1998) reported “a large fraction of private secondary schools were Catholic schools
and the balance of the private secondary school market is quite heterogeneous” (p. 83).
Alt and Peter (2002) stated that “private schools were located primarily in central
cities (42 percent) and the urban fringe or large towns (40 percent)” (p. 4). “The average
private school had 193 students in 1999-2000” (p. 5).
Because they are private they are not governed by policies of the federal
government or public influences. Private schools can teach values without special
interest groups interfering (Bennett, 1988).
“Private schools may be established specifically to implement a particular
instructional approach, such as Montessori, or a specific curricular focus” (Alt & Peter,
2002, p. 7).
Among private schools, nonsectarian ones were the most likely to use a specific
instructional approach (62 percent), compared with other religious (27 percent)
and Catholic schools (7 percent). Large portions of Catholic high schools provide
AP and college credit courses. (Alt & Peter, 2002, p. 7)
Another type of school parents are choosing is magnet schools.
Magnet Schools
Many school districts offer magnet programs to attract students. From automotive
technology to foreign languages, from gifted programs to culinary arts, magnet programs
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cater to the interests of all students. Magnet schools are based on the principle that if a
school finds a unifying theme or a different organizational structure for students of
similar interest, these students will learn more in all areas. Magnet schools are
considered district-wide specialty schools, but they are still public schools. Magnet
schools offer special curricula, such as math-science or performing arts programs, or
special instructional approaches, such as academic achievement through application of
Gardner’s learning styles. There are magnet schools at the elementary school, middle
school, and high school levels (“What Is a Magnet School?,” n.d.).
In 1999-2000, of the 33 states reporting data on magnet schools to the federal
government, there were 1,372 magnet schools operating in 17 states. Magnet schools are
mainly an urban phenomenon. Magnet schools are financed the same way that other
public schools are financed (“What Is a Magnet School?,” n.d.).
“Each magnet school subscribes to a particular educational philosophy or
curricular specialty, drawing students who share that interest” (Hadderman & Smith,
2002a, para. 1). An example of this is the Two Rivers Magnet Middle School in East
Hartford, Connecticut. Two Rivers Magnet Middle School has a Science and
Technology theme and draws students who share an interest in this particular theme.
Operating in an open-enrollment context, magnet schools have been used to desegregate
urban schools. Magnet schools emerged first in Milwaukee, Wisconsin, and Cincinnati,
Ohio, during the 1970s. “In 1996 there were more than 1.5 million youngsters attending
magnet schools” (Hadderman & Smith, 2002a, para. 2).
Many of the large urban districts operate magnet schools. For example,
Winston-Salem/Forsyth County Schools operates 12 magnets, with a program catering to
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just about every area of interest, at the elementary, middle, and high school levels
(“About Magnets,” n.d.). Starting in elementary schools and leading on to middle and
high schools, they provide opportunities for students of all ages. Another educational
choice for parents is virtual schools.
Virtual Schools
A “virtual school” is defined as “an educational organization that offers K-12
courses through Internet-based methods” (Clark. 2001. p. 1). Virtual schools are
complete educational organizations that deliver courses primarily online. At least 15
states now provide some form of virtual schooling to supplement regular public school
classes or provide special needs. “About 25 percent of all K-12 public schools now offer
some form of e-learning or virtual school instruction. Virtual schooling and e-learning
provide individual online instruction” (U.S. Department of Education, 2004, p. 34). The
virtual school movement can be considered the “next wave” in technology-based K-12
education (Clark, 2001). A good example of the impact of virtual schooling is the
Florida Virtual School (FLVS). “Most of its 13,000 students in the 2003-2004 school
year enrolled for only 1 or 2 courses for a total of 21,270 course enrollments” (U.S.
Department of Education, 2004, p. 34).
The main purpose of virtual schools is to expand access to high-quality or
rigorous curricula. “Eighty percent of public school districts said that offering courses
that are not currently available at their schools is one of the most important reasons for
having distance education” (U.S. Department of Education, 2005, para. 1). Also, it is
used to serve very rural areas, provide help to struggling students, and, in some cases like
Utah, to provide every secondary core course electronically to every student in the state
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(Clark, 2001). Forty-six percent of school districts using distance education are located
in rural areas (U.S. Department of Education, 2005). However, distance education is not
being used as a way for students to complete their entire education.
Instead, a primary focus for a majority of virtual schools is on providing
supplemental high school curriculum: 90.9% offer regular high school courses, 72.7%
offer remedial courses, 60.6% offer Advanced Placement (AP) courses, 48.5% offer dual
enrollment course options, and 21.7% offer high school diploma programs (Clark, 2001).
A wide range of private and charter schools has also entered the virtual education market.
Lastly, funding for virtual schools depends on who is operating the school. For
example, if the virtual school is operated by a public school it receives state funding
based on enrollments. However, if it is not part of a regular public K-12 school it obtains
funding by charging tuition (Clark, 2001). An additional method used by public schools
to provide a better learning environment for students is schools within schools.
Schools Within Schools
Schools within schools are large public schools that have been divided into
smaller autonomous subunits. Designers of schools within schools seek the advantages
of both large and small schools by placing students into small learning communities
while using the resources of the larger existing facilities. There are several types of plans
used in developing schools within schools: ninth-grade house plans - designed to isolate
ninth graders from the rest of the high school and help minimize transition problems,
at-risk schools - “serve students who have not responded well to traditional learning
environments,” career academies and clusters - “students engage in classes or house
systems aligned with their interests and possible career choices,” special-curriculum
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models - “offer advanced courses for high-achieving students,” newcomer
schools - established in areas where a large number of students (generally elementary
school students) are entering a school system for the first time and having difficulty with
the transition,” parent-participation plans - parents must make a “commitment to donate
a specific amount of their time and energy as teachers,” and advisory systems - “students
are placed under the guidance and care of either a teacher or administrator for their entire
school experience” (McAndrews & Anderson, 2002, What Are Some Types of Schools
Within Schools? section, paras. 4-9).
“A key organizational characteristic of the school within a school is that the
program and individual classes remain small” (McAndrews & Anderson, 2002, What Are
Schools Within Schools? section, para. 3). Research shows that smaller learning
environments create happier, safer, higher-achieving students. Some academic benefits
are higher test scores, smaller class sizes, and student accountability is increased
(McAndrews & Anderson, 2002). However, creating a small environment in a big school
will not create a condition for success, if you are not focused on the students (Associated
Press, 2005). Social benefits include more caring through interpersonal relationships,
enhanced students’ self-perceptions, and increased student involvement in student
activities (McAndrews & Anderson, 2002).
One fifth of all children nationwide attend a “choice school” selected by their
parents. Many parents are selecting a choice school as a means of providing a better
education for their children; however, early evidence on achievement is scarce and
mixed. Further, only modest gains have been shown by some of the school choice
methods (Fuller et al., 1999).
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Legislation/State Regulations
Public Schooling
The Constitution and Bill of Rights do not mention education. In spite of the
creation of a federal Department of Education, the subject is an issue of states’ rights
(Lyman, 1998). The framers of the Constitution left education to the states; yet, Thomas
Jefferson and other early crusaders influenced the beginning of public education. In
1861, Congress approved an Act providing for a free school system (Wiard, 1963). Prior
to the enactment of this Act, states developed similar legislation to govern when and how
children should be educated. Horace Mann “persuaded the Massachusetts legislature to
establish a six month minimum school year in 1839. Mann also led the movement to set
up teacher institutions throughout the state” (Mason-King, n.d., para. 4). As states began
developing specific laws addressing the education of its youth, the laws also addressed
social issues.
Due to the large family size of the immigrant families most parents wanted to
send their children into the work force instead of school. These families wanted
to benefit from the income they would receive if more of the family worked. This
lead to the Compulsory Attendance and the Child Labor Laws. The Compulsory
Attendance laws were mandated by each individual state to ensure that the
immigrant children were in school receiving an education and not working in
industry. (T. Miller, n.d., para. 4)
The Compulsory Attendance Act of 1852 enacted by the state of Massachusetts was the
first general law attempting to control the conditions of children. The law included
mandatory attendance for children between the ages of 8 and 14 for at least three months
out of each year; of these 12 weeks, at least 6 had to be consecutive (Grocke, n.d.).
Some of our current laws have taken root from these early laws and have
expanded on them. Lor example, compulsory attendance laws have been addressed by
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the states in various ways. In some states, children are required to have a physical before
entering school and again before enrolling in high school. Students must also have a
“regulated number of immunizations in order to control disease and attain the best level
of health for each child, thus helping to make them physically able to attend school”
(Grocke, n.d., para. 6).
Chapter 15.1, Elementary and Secondary Education, is the specific law that
governs public education and free and appropriate education in North Dakota. The law
addresses such things as teacher qualifications, students and safety, school attendance,
curriculum and testing, kindergarten, home education, state aid. student transportation,
special education, and school construction (North Dakota Century Code, 2001).
Home Schooling
In Pierce v. Society o f Sisters (1925), the United States Supreme Court ruled that
“the fundamental theory of liberty upon which all governments of this union repose
excludes any general power of the state to standardize its children by forcing them to
accept instruction from public teachers only” (Seelhoff, 2005, p. 36). In 1972, the United
States Supreme Court set forth three elements which home schooling parents must meet:
(a) The party objecting to state law must hold sincere religious beliefs conflicting with
the law, (b) the state must be shown to interfere with the religious rights of the individual,
and (c) a balancing test is applied to see if the state’s interest is so compelling as to
outweigh the individual’s religious rights (Seelhoff, 2005). As a result of this ruling,
home schooling families began challenging specific state laws.
Initially, families were prosecuted under truancy laws and certification issues. In
1983, there were only four states in which home schooling was legal so the Holtian group
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developed the “new underground railroad” to help children escape from school (Stevens,
2001). Home schooling became legal in all 50 states and U.S. Territories in 1993 due in
large part to the efforts of the Home School Legal Defense Association (Stevens, 2001).
The Home School Legal Defense Association (HSLDA) was founded in 1983 by Michael
Farris, a constitutional lawyer, and began promoting home schooling legislation on
Capitol Hill and in state legislatures. Also, the HSLDA represents parents in court and in
negotiations with local officials. HSLDA is committed to advocating for parental rights
and religious freedom (Home School Legal Defense Association, n.d.). HSLDA has been
aided in its defense of home schooling parents by Supreme Court decisions.
“The Supreme Court has consistently held that parents have the fundamental right
to direct the upbringing and education of their children” (Klicka, 2002, p. 318). One of
the most successful defenses of home schooling is vagueness and interpretation of the
law. Home schooling parents, with the help of the Home Schooling Legal Defense
Association, have consistently used the 1st Amendment and 14th Amendment to the U.S.
Constitution as the legal means to defend their rights to home school their children
(Klicka, 2002). Home schooling is guaranteed by the “due process clause” of the 14th
Amendment as parental rights and by the “religious clause” of the 1st Amendment
(W. Estrada, personal communication, March 4, 2005). Home schooling parents have
used one or both of the legal interpretations mentioned previously to secure the right to
home school their children.
While all 50 states now allow home schooling, the regulations governing home
schooling vary widely from state to state (Reich, 2002), including some highly regulated
states to those that require no notice at all. North Dakota and Pennsylvania are two states
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that have the highest regulations, and Idaho and Texas are two states that have the least
regulations (Home School Legal Defense Association, n.d.). For example, North Dakota
requires home schooling parents to file an Intent to Home School form, which notifies
local public school districts, and Texas does not require home schooling parents to file an
intent form or to notify public school districts.
In North Dakota, the specific law governing home education is Chapter 15.1 -23.
North Dakota requires parents to notify local school districts their intent to home school
their children (Chapter 15.1-23-02) and must do so at least 14 days before beginning
home education. Further home education regulations can be found in Chapter 15.1-23-03
through Chapter 15.1-23-19, which relate to the specific laws regulating such things as
instructional time, academic records, monitoring, testing, remediation plans, disabilities,
progress reports, participation in extracurricular activities, high school diplomas, liability,
and state aid (North Dakota Century Code, 2001).
North Dakota home schooling parents are required to possess a teaching
credential; however, if they do not, then they are required to be monitored by the local
school district for the first two years of home education. The local school district is
required to assign a certified teacher to monitor the progress of the home schooled
child(ren) in this type of situation. Texas requires no education at all for home schooling
parents. West Virginia is the only state in the nation that requires parents who home
school their children have an education of more than four years beyond the grade level
they are teaching. If a parent only possesses a high school diploma, he or she may teach
a child up to the ninth grade (Wrenn, 2003). Unlike public school teachers, in 38 states
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and the District of Columbia, home schooling parents need virtually no qualifications to
home school their children (Rather & Gonzales, 2003).
In California, it is considered illegal for a parent without a teaching credential to
home school his or her child. Parents can legally home school their children if they have
a teaching credential if they partner with a school district for an Independent Study
Program of if they set up their own private school (Ryan, 2002). In addition to notifying
local public school districts and qualifications for teaching parents, some states require
home schooled children to take achievement tests.
In 26 states, standardized testing or evaluation of home schooled students is
required. Ten states require standardized testing only; 16 others provide an alternative to
testing (Hadderman & Smith, 2002b). In Minnesota, home schooled students have to
register with their local districts and take a yearly achievement test. However, a judge
ruled that test results are private information and do not have to be reported to the state
(S. Sattel, personal communication, March 9, 2006). Lastly, the state of Minnesota has
essentially allowed any parent or guardian to home school and choose their own
curriculum (Mathur, 2004). Home schooling parents have tried to get access to some
public school services but have not gained total access to all public school services.
Lawsuits to secure home schoolers’ access to public school services, including
extracurricular activities, have been unsuccessful, as courts usually rule that voluntary or
limited relationships with public schools are not a constitutionally protected right
(Hadderman & Smith, 2002b). However, in North Dakota, the right of home schooled
children to participate in public school activities is guaranteed by the North Dakota
Century Code (Chapter 15.1-23).
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Demographics of Schooling
Public Schooling
David B. Tyack stated,
The crusaders who spread public education generally shared a set of beliefs: that
public education’s purpose was to train upright citizens by inculcating a common
denominator of nonsectarian morality and nonpartisan civic instruction, and that
the common school should be free, open to all children, and public in support and
control. (Engel, 2000, p. 8)
There were 91,380 public elementary/secondary schools in the U.S. educating
nearly 48 million students reported in 2001-2002. This represented the largest and most
diverse student body in U.S. history. And, it represented an 11% increase over the
number of schools reported in 1991. Of this total, 84,919 were classified as regular
schools and were educating 98.1% of the students; 1,641 were classified as special
education schools and were educating .04% of the students; 328 were classified as
vocational schools and were educating .04% of the students; and 4,492 were classified as
alternative schools and were educating 1.1% of the students. The average size of primary
schools was 441 students, middle school average size was 612 students, and high school
average size was 753 students (Hoffman, 2003).
There was considerable range in school size across the states. High schools
ranged from an average of fewer than 300 students in Montana, North Dakota,
and South Dakota to more than 1,500 students in Florida. . . . Twenty-five school
districts enrolled 100,000 or more students, while 1,692 districts served fewer
than 150 students. . . . The majority of schools, 57 percent, were in large or
midsize cities or their accompanying urban fringe areas. These schools accounted
for more than two-thirds (69 percent) of all public schools students. About 1 of
every 6 students was in a large city school in 2001-02; a smaller proportion, about
1 in 10, attended a rural school. (Hoffman, 2003, p. 3)
“School size is typically related to the population density of the local area and its age
distribution of children; the average size of a public school is 535 students. The average
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class size in a public school is 24 students” (Alt & Peter, 2002, p. 5). The student
population of public schools includes students with special needs.
Nationally, 13% (or 6,313,342) of public school students had a special education
individualized education program (IEP). Forty-seven states (including the District of
Columbia) reported the number of students who were English language learners (ELL)
and receiving English language services. Eight percent, or 3,768,653 students, received
English language services. About 37% of students, or 17,387,793 students, were eligible
for free or reduced price meals (Hoffman, 2003). Fifty-four percent of public schools had
limited English proficient students and virtually all (99%) had students eligible for
subsidized lunches (U.S. Department of Education, 2004). Public school enrollments are
becoming more diverse.
Compared to other types of schools, public schools were more likely to have
minority students as well as to have high concentrations of minority students, meaning
that the school population is more diverse than this country’s adult population (U.S.
Department of Education, 2004). In 2001-2002, there were 18,815,623 racial minority
students reported, which represented 38% of all students reported (Hoffman, 2003).
Home Schooling
Of the U.S.’s 48 million students, approximately 1 to 2 million are home
schooled. This represents about 2% to 4% of the school-age children in the United
States, according to statistics collected by the National Home Education Research
Institute. “Yet the statistics on home schoolers can be tricky. They are not as easy to
collect as public schools rolls because not all home schoolers will respond, some
researchers say” (King, 2004, An Increasingly Popular Choice section, para. 2). Twenty
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years ago there were approximately 15,000 home schools nationally (Jeub, 1994). In
Minnesota, children who are home schooled has nearly quadrupled since 1990 to 17,500
and it keeps increasing (Mathur, 2004). “Seventy percent of home schooled students are
between the ages of 7 and 13. When home schooled students reach high school age some
parents send them to public or private schools, because they become bored, want to go to
prom, etc.” (Lyman, 2000, p. 102).
In 1995, home schooling parents were about 98% white, 97% were married, 43%
were college graduates, 78% of those who did the actual teaching were women, and in
91% of the households religion is an important part of the instruction (Stevens, 2001).
The most commonly cited studies of home schoolers have found the majority of the
population to be a homogenous group of white, middle-class Christian families, “though
some recent research has suggested that the growth of home schooling may be attracting
a more diverse group” (King, 2004, Facing Criticism section, para. 7). Increasing
numbers of African-Americans, dissatisfied with public and private school systems, have
turned to home schooling. With home schooling increasing at an estimated rate of 10%
to 15% annually, the composite of the group has changed. “African-Americans have
grown from about 3% of home schoolers in 1994 to about 10% in 1999” (Rhone, 2003,
para. 6). Regardless of the race of home schooled children, the duration of daily
education is similar.
Dr. Brian Ray’s study found that “home schooled students are formally schooled
at home approximately 3 to 4 hours per day” (Lyman, 2000, p. 120). In addition to
regular education, home schooling students get special education services and materials
from local school districts and from local special education cooperatives. Home
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schooling families regularly check out materials from the Lake Region Special Education
Cooperative library (K. Serumgard, personal communication, January 12, 2005). The
dynamics of home schooling families have also been studied.
In the 1999 Rudner study, the median income for home school families is
significantly higher than that of all families with children in the United States; and almost
all home school students are in married couple families. Nationwide, most families with
school-age children (79.6%) have only one or two children and most home school
families (62.1%) have three or more children. Home school parents have more formal
education than the general population. While slightly less than half of the general
population attended or graduated from college, almost 88% of home school students have
parents who continued their education after high school. A large “percentage (76.9%) of
home school mothers are stay-at-home mothers not participating in the labor force” [and,
nationally,] “only 30% of married women with children under 18 did not participate in
the labor force” (Rudner, 1999, Other Demographic Characteristics section, para. 1). The
following sections present the rationale for home schooling/public schooling.
Rationale for Home Schooling/Public Schooling
Advantages o f Public Schooling
Public schools are a major reason why the United States and/or our society is
known as the melting pot of the world. Public schools offer a liberal education to all.
“The basic function of a liberal education is to expose people to fields they normally
wouldn't investigate” (Cloud & Morse, 2001, para. 32). Public schools have helped
produce many of the world’s foremost leaders in all fields of endeavor.
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Additionally, public school students are forced to associate with and learn to
acknowledge different types of people during the course of each school day. Public
schools have united diverse groups of students, many of them immigrants, by passing on
the nation’s shared civic heritage, from George Washington to George Washington
Carver.
“Public schools have the ability to teach democracy simply by being open to all
children, and regarding them - and their background and religions - as equally worthy”
(Robinson, 2004, Vouchers Are a Controversial Topic section, para. 5). Former
Secretary of Education Riley argued,
The “common school” - the concept upon which our public school system was
built - teaches children important lessons about both the commonality and
diversity of American culture. These lessons are conveyed not only through what
is taught in the classroom, but by the very experience of attending school with a
diverse mix of students. (Riley, 1997, para. 5)
“Racial integration in public schools has also been pursued to provide students
with the experience of interacting with people who are different from them as an
important educational goal in its own right” (Greene & Mellow, 1998, Abstract section,
para. 4). Racial/ethnic and socioeconomic diversity in schools offer academic and social
benefits in a society where students need to work well in heterogeneous groups in school,
jobs, and social settings. Because of racial integration, public school children develop a
diverse array of socialization skills.
State-supported schools have often served as arenas through which powerful
social divisions are partly reproduced. “At least in the United States such schools have
also served as powerful sites for the mobilization of collective action and for the
preservation of the very possibility of democratic struggle” (Apple, 2001, p. 190). The
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diversity of public school student population has added benefits to each child who attends
a public school.
In addition, "research suggests that diversity in a school’s enrollment can help
low-income and minority students increase their achievement and attainment, reduce
dropout rates, and improve critical thinking skills and the ability to understand opposing
viewpoints” (Alt & Peter, 2002, p. 7). Because public schools have such a diverse
student population, with 54% of them having limited English proficient students, students
in public schools are introduced to different cultures and languages, which helps native
English speaking students learn foreign languages (Alt & Peter, 2002).
“Public schools are more likely to offer many specialized programs and
courses - for example, gifted/talented programs; Advanced Placement (AP) and college
credit; and career academies, vocational courses, and work-based learning” (Alt & Peter,
2002, p. 7). Another strength of the public school system, equaled nowhere else, has
been the second chances offered to school-leavers who returned for more education as
adults. Public schools provide students with the opportunity to learn socialization skills
in a diverse setting.
Public schools also provide most of the special education available. Because of
the complexities of learning disabilities, home schooling parents utilize local special
education services.
Lastly, public schools are mandated to report child abuse and, therefore, have
become a safety net for protecting the welfare of school-age children.
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Advantages o f Home Schooling
Home schooling parents believe the most effective way to get children to learn is
one-on-one instruction, and a number of studies have shown that you can have a really
big impact if you have one teacher for one student. Also, “you’re getting very intense
instruction with somebody who knows the student and knows how that student learns”
(Heiman, 2003, para. 16). Another advantage of home schooling is the ability of students
to work at their own pace (Chaney, 2004).
Interviews with 70 home schooling parents around the country indicated that very
different people are entering home schooling compared to 20 years ago; most are worried
about the quality of their children’s schooling and feel they could do a better job at home
(Stevens, 2001). “Up to three-quarters of the families that home school today say they do
so primarily because . . . they are worried about the quality of their children’s education”
(Cloud & Morse, 2001, para. 10); all shared a willingness to sacrifice (money, time,
career advancement, and classroom space) for their children’s education.
One of the main reasons generally lauded as central to the resurgence of
homeschooling has been a [perceived] decline of moral and ethical propriety [in
schools], . . . Securing a safe place free of drugs, gun violence, and negative peer
pressure were all factors which turned families toward homeschooling.
(Wichers, 2001, para. 3)
A recent study (Hadderman & Smith, 2002b) of home schooling rationales in a
strong school choice state (Minnesota) found that parents’ reasons fell into five broad
categories: educational philosophy, a child’s special needs, school climate, family
lifestyle/parenting philosophy, and religion and ethics. Parents appeared to have multiple
reasons for home schooling that were independent of religious beliefs. The results
indicated that children who never start school have parents who believe that schools have
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academic and social limitations, decide teaching their children at home beyond the age of
5 is a natural continuation of teaching them at pre-school age, and feel that schools will
not properly reflect the values of the home (Hadderman & Smith, 2002b).
Parents who take their children out of school to teach them at home are influenced
by their children’s dislike for school; bullying - including sexual or racial
harassment; a belief that their children will achieve more outside of school than
in; meeting or reading about home educators; unhappiness with the school’s
values or a feeling that the school does not reflect home values; and children’s
misbehavior, in or out of school. (O’Connor, 2003, para. 4)
African-American home schooling parents stated that their children were not
being pushed to reach their potential, and they believed it was because they were
African-American. Besides crime, drugs, and lack of discipline, African-Americans said
their choice to home school their children “is an effort to combat low expectations
traditional schools set for black children” (Rhone, 2003, para. 9).
Home schooling does not require transportation, there are no waiting lists, and the
hours are open. State laws on home schooling make it readily available to any family
(Nieves, 2003). Home schooling allows students to work at their own pace, often faster
than they would in public schools. Other advantages include the bond created between
parent and child and flexibility of class time (Chaney, 2004).
Disadvantages o f Public Schooling
Public education must offer a general education to all comers and, at least in
theory, be accountable to their communities as a whole (Engel, 2000). More and more,
public schools are being held accountable to the federal government. Public schools are
held hostage to public opinion. For example, public schools in Wisconsin, Kansas, and
Ohio created a public outcry when the teaching of creationism was introduced
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(Associated Press, 2004a). Because of the public controversy created, Wisconsin and
Kansas were forced to drop the idea of introducing creationism as an alternative to
evolution. Health education has become controversial in some states because of
discussions about homosexuality (“Lawsuit Filed,” n.d.). Public education is caught up
in the real world of shifting and unequal power relations (e.g., ethical vs. political). The
moral values became increasingly coupled with economic ideologies and purposes as the
country expanded its industrial base. The agendas of public schools are caught in a
“nexus of other institutions - political, economic, and cultural” (Apple, 1990, p. 64).
There are as many possible educational agendas as there are economic, religious,
ethnic, geographic, and philosophical factions in this complex and sprawling country.
The primary problem for public education is that it cannot reconcile them all. The
“government has assumed all too often that the only true holders of expertise in
education, social welfare, and so on are those in positions of formal authority. This has
led to a situation of over-bureaucratization” (Apple, 2001, p. 184) and more government
policies.
The hidden effects of policies create a situation where “the tail” of a high-stakes
test “wags the dog” of the teacher, pressures schools to constantly show increased
achievement scores on such standardized tests no matter what the level of support or the
impoverished conditions in schools and local communities, to publicly display such
results in a process of what might be realistically called shaming, and to threaten schools
that do not show “improvement” on these tests with severe sanctions or loss of control
(Apple, 2001). The demands placed on public schools to meet accountability standards
influence some schools to misrepresent the scores their students attain on achievement
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tests. In Texas (which became the model for the federal No Child Left Behind law), for
example, dozens of schools appear to have cheated on the state’s academic achievement
test, casting doubt on whether the accountability system can reliably measure how
schools are performing (Associated Press, 2004b).
Our fascination with ever-rising standards, mandated curricula, and overemphasis
on testing is having a powerful, and often damaging, effect on teachers and
students. Public schools and communities have lost control of curriculums as
they become a reflection of public policy instead of the desires of the local
community. (Apple, 2001, p. 190)
Disadvantages o f Home Schooling
Home schooling can hide abuse and neglect. A CBS News investigation found
dozens of cases of parents accused or convicted of child abuse or murder, who were
teaching their children at home, out of the public eye (Rather & Gonzales, 2003). In
Iowa, a home schooling father is serving life for killing their 10-year-old adopted son and
burying him at their house, and, in Texas, Andrea Yates drowned her five children in the
bathtub.
It’s hard to know how widespread abuse might be, [however,] because the [U.S.]
government doesn’t keep track. It doesn’t even know how many children are
taught at home in this country. In eight states, parents don’t have to tell anyone
they’re homeschooling. (Rather & Gonzales, 2003, paras. 17-18)
While we all hear about the home schooled children who are doing a good job and for the
right reason, we will never know about the closeted ones (Heiman, 2003).
Additionally, books and materials used to teach every subject can cost up to
$8,000 - or a summer’s worth of work to research which books to use. “The
curriculum/textbooks used by home schooling families has no societal accountability”
(Apple, 2001, p. 188) and, therefore, may have a negative affect on society. Home
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schooling is a full-time job that can mean sacrificing one parent’s income so a parent can
teach (Chaney, 2004). Additionally, it requires a parent to be with his or her (most often)
children every day all day, which may increase stress levels to some family situations.
Another disadvantage for some home schooled students is the lack of a
well-rounded education. Some home schooled students are allowed to design their own
curriculum and do not take classes, such as math or composition. “Whether you believe
the purpose of education is to shape one’s character in a democracy or to prepare . . . [a
student] for . . . [a] job, neither is accomplished when kids get to study only what they
want” (Cloud & Morse, 2001, para. 32). John, 20, who began learning at home in fourth
grade, stated while he valued his experience, “if he could change anything about his teen
years, he would want more interaction with people his age” (para. 29).
Another disadvantage of home schooling is the lack of interaction with students of
their age. Critics of home schooling suggest that home schooled children do not develop
the socialization skills needed to function in society. This may be part of the reason
many home schooling parents begin sending their children to school when they become
teenagers.
For African-Americans, a disadvantage of home schooling parents is that many of
the companies that offer prepackaged curriculums are secular or Christian but are not
from the eyes of the African-American (Rhone, 2003).
Curriculum
Public Schooling
From day one, the mission of public schools in America was to instill and nurture
the values of democracy. The reason was simple:
42

Democracy can flourish only when an informed citizenry takes part in the
process. We see this basic concept underscored these days all over the globe
where democracy is struggling to take root. Public schools always have been seen
as one important mechanism for instilling the values of citizenship by teaching
history, social studies, government, and rights and responsibilities. (Cirone, 2005,
p. 44)
Thomas Jefferson listed the requirements for a sound education in the Report of
the Commissioners for the University of Virginia. In this landmark statement on
American education, Jefferson wrote of the importance of calculation and writing, and of
reading, history, and geography. He also emphasized the need “to instruct the mass of
our citizens in these, their rights, interests, and duties, as men and citizens” (Engel, 2000,
p. 171).
John Dewey believed that education should be both informal and formal.
Education and communication is the necessity of teaching and learning for the continued
existence of a society. Further, Dewey stated that all communication is educative.
To be a recipient of a communication is to have an enlarged and changed
experience. The experience has to be formulated in order to be communicated.
Formulating requires getting outside of it, seeing it as another would see it. . . . It
may fairly be said, therefore, that any social arrangement that remains vitally
social, or vitally shared, is educative to those who participate in it. (Sandock,
n.d., para. 3)
Dewey and others tried to influence what was taught in public schools. The ideas
of the early crusaders of public education spawned a continuous debate of what should be
taught in public schools. Included in this debate has been the federal government, even
though the Constitution left the education of its citizenry to the states.
The federal government has had a role in setting the curriculum since the
beginning of public education. Today public school curriculum is being dictated more
and more by the federal government. For example, the Bush administration proposes that
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all secondary schools receiving Perkins funds - roughly 85% of the nation’s school
districts - have to require their students to take four years of math and reading and three
years of science and social studies - which amounts to a federally mandated curriculum
(Kusler, 2004).
The federal government continues to influence changes in curriculum through
funding constraints and a liberal curriculum continues to be a must for public schools.
There is a growing body of evidence that suggests that “choice of courses taken has been
shown to have a direct connection to student achievement. .. . Public school reform
efforts like challenging standards and rigorous course-taking can improve achievement
for the majority of students who are in the public schools” (Riley, 1997, Impact of
Course-taking and Standards on Student Achievement section, paras. 1-2). For example,
in Kentucky, 92% of schools posted achievement gains and 50% of schools in the state
met or exceeded their performance goals because of higher standards. In New York City,
tougher graduation requirements are spurring thousands more high school students to
take and pass college-preparatory math and science courses. The number of students
taking more rigorous subjects and courses increased to 52% in 1994. The number of
students taking advanced placement (AP) courses also has increased.
As a result of students taking more rigorous subjects and courses, “the National
Assessment of Educational Progress (NAEP) has shown long-term gains in student
achievement in mathematics and science” (Riley, 1997, Trends in Improvement
Nationwide section, para. 4). Achievement in math has improved one grade level and the
achievement gap between white and minority students has narrowed substantially. The
average composite score on the ACT test has increased from 20.6 in 1992 to 21.0 in
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1997. ACT president Richard L. Ferguson attributed “the increase in scores to more
students, especially females and minorities, taking higher-level courses in English, math,
social studies, and science” (para. 5).
Home Schooling
Home schooling has a twofold purpose of education: First, instruction should be
“sustainable and systematic”; and second, “vocational education should be provided to
enable students to become self-sufficient” (Klicka, 2002, p. 151). Home schooled
children receive, on average, three to four hours of formal instruction each day (Klicka,
2002). Currently, research suggests most home schooled children receive vocational
education through on-the-job experiences. For example, a home schooled child might
work on the farm with his or her father or work in town for a local business to get
vocational training. Home schooling parents provide daily instruction using various
educational materials.
Twenty years ago home schooling parents were spending hours trying to find
materials to help them teach their children. Today, because there are so many resources
available for home schooling parents to select from, they are spending hours trying to
find the right materials to use. Dr. Brian Ray’s study found that home schooling parents
create highly individualized and flexible learning programs. “Families favor using both
home-made materials and pre-packaged curriculum” (Lyman, 2000, p. 120). There are
many prepackaged curriculums available to home schooling parents, such as the
Robinson Self-Teaching Curriculum, Calvert School Curriculum, and the Beka Video
School (Lyman, 2000).
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Home schooling parents develop a curriculum to fit the needs of their children. In
a study of 1,657 families, 71.1% indicated that they custom design their curriculum to
suit their offspring’s needs (Lyman, 1998). Home schoolers can buy a commercially
developed curriculum or develop their own curriculum using the Internet. Parents often
seek advice because they feel that they cannot teach things they do not “know”
themselves, and this can become more of a worry as children get older and start taking
math classes, sciences, and other subjects that require an examination. “Experienced
home educators have found, though, that with modern sources of information and the
rapid pace of change, it is more important to enable children to find information and learn
how to use it than to stuff them full of facts” (O’Connor, 2003, para. 9).
Home schooling parents are not restricted by time constraints when teaching their
children. For example, in Tulsa County’s Chandler Park a class called Physical Fitness
with Friends was created to help home schoolers in the west portion of the city. The
program offers basketball, softball, baseball, swimming, disc golf, fieldtrips for rock
climbing, and bowling. The classes are taught on Tuesdays and Thursdays and parents
can pick which activities they want their children to participate in. “For home schooled
children, there are benefits to these activities such as building self-esteem, learning
teamwork, socialization, and cooperative efforts” (Dudley, 2004, para. 15).
Socialization Skill Development
Socialization is the process where by people acquire personality and learn the way
of life of their society. Essentially, one has to learn culture. Learning culture is
learning everything. It encompasses all the truths, values, rules, and goals that
people share with one another. (Long, 2004, Socialization section, para. 1)
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People need physical contact throughout life to be able to develop the skills necessary to
function in society. Agents of socialization are people and/or groups who influence
self-concepts, emotions, attitudes and behavior, such as family, school, peer groups, mass
media, religion, workplace, and the state (Long, 2004). Socialization is a process that
begins shortly after birth and continues throughout our lives (Socialization, n.d.).
Socialization is important in the process of personality formation. Elkin (1960)
stated, “As a child grows, he/she will develop a more or less consistent personality
structure so that he can be characterized, for example, as shy, modest, bold, persistent,
frugal, or friendly” (p. 3). While much of human personality is the result of our genes,
the socialization process can mold it in particular directions by encouraging specific
beliefs and attitudes as well as selectively providing experiences (Socialization, n.d.).
Successful socialization can result in uniformity within a society. This fact has been a
strong motivation for national governments around the world to standardize education
and make it compulsory. There are two ways children develop a personality - formal and
informal. Formal personality is developed in a classroom setting. It is usually structured,
controlled, and directed primarily by adults (e.g., teachers) who are professional
“knowers.” In contrast, informal personality development can occur anywhere. “It
involves imitation of what others do and say as well as experimentation and repetitive
practice of basic skills. This happens when children role-play adult interactions in their
games” (Socialization, n.d., How Are Children Socialized section, para. 2).
Home schoolers argue that many of the problems that children develop result
from poor socialization skills that they are exposed to in public schools. “Socialization is
a process where by [sic] people acquire personality. .. all the truths, values, rules, and
47

goals that people share with one another” (Long, 2004, Socialization section, para. 1).
Home schoolers believe by keeping their children out of public schools they will develop
better socialization skills and get along better with others. As a result, home schoolers
believe their children will become better and more productive citizens. Home schoolers
promote socialization with their children by joining organizations, enrolling them in
public school extracurricular activities, taking fieldtrips, providing work experience
opportunities, and being with family. By controlling their children’s socialization
activities, home schoolers believe their children develop appropriate socialization skills
which better prepare them for living in our society.
To home schooling parents, one of the biggest myths about home schooled
children is that they do not grow socially. Home schooling parents believe that too much
social interaction, “at an early age, causes undesirable peer dependency” (Stevens, 2001,
p. 52). Further, they believe, in public schools, children receive their sense of identity
from the children around them. By home schooling their children, parents believe that
not only have their children learned how to interact with other students their age, but they
have also learned how to relate with the adults who are supervising (Mathur, 2004). Dr.
Brian Ray, president of the National Home Education Research Institute, estimates that
the average home schooled child is involved in five outside activities. Home schooling
parents are using the Internet to find activities for their children.
The Internet also has proved to be a vital, virtual bulletin board for the home
school community. Hundreds of home school networks communicate by email and
website postings (“Learning With Friends,” 2003). The use of the Internet has improved

48

communication between home schooling parents and improved opportunities for their
children.
Home schooling parents organize support groups with children of different ages
to provide socialization opportunities for home schooled students in all 50 states. Home
schooling parents can choose which activities they want their children to participate in
(Lyman, 2000). Home schooling parents provide “hands-on” activities in a real-world
setting to help their children learn socialization skills, such as the principles of service
(Klicka, 2002).
Typically, home schooled children engage in a variety of activities outside the
home, such as sports teams, scouting programs, church, community service, or part-time
employment (Lyman, 1998). The only 4-H organization in Nelson County, North
Dakota, is made up entirely of home schooled children (N. Peterson, personal
communication. February 18. 2005). Further, Peterson stated he does not see a lack of
social skills in the home schooling students he works with.
In 1992, psychotherapist Larry Shyers did a study while at the University of
Florida in which he closely examined the behavior of 35 home schooled children and 35
public schooled children. He found the home schooled children were generally more
patient and less competitive (Cloud & Morse, 2001). Also, Shyers found that home
schooled children did not lag behind public school children in social development
(Klicka, 2002).
Academic Achievement and College Admissions
Students who are home schooled, on the average, score above average on national
testing. In 1990, the National Home Education Research Institute study of 2.163 home
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schooling families found that the average scores of home schooled students were at or
above the 80th percentile in all categories (Klicka, 2002). Also, ACT data suggest that
all races of home schooled children consistently score one to two percentage points above
the national average (Rhone, 2003).
In Spring 1998, 20,760 K-12 home school students in 11,930 families were
administered either the Iowa Tests of Basic Skills (ITBS) or the Tests of
Achievement and Proficiency (TAP), depending on their current grade. . .. Major
findings include: the achievement test scores of this group of home school
students . . . were . . . in the 70th to 80th percentile, [and] 25% of home school
students are enrolled one or more grades above their age-level public and private
school peers. (Rudner, 1999, Abstract section, para. 1)
Because this was not a controlled experiment, the study does not demonstrate that home
schooling is superior to public schools and the results must be interpreted with caution.
The report clearly suggests, however, that home school students do quite well in that
educational environment (Rudner, 1999). The median scores of home school students are
well above their public/private school counterparts in every subject and in every grade.
The percentile ranking of home school children ranged from the 62nd percentile in grade
3 Language to the 91st percentile in grade 1 Composite (Rudner, 1999).
The average SAT score for U.S. home schoolers in 2000 was 1,100, compared to
1,019 for the general population. “And a large study by University of Maryland
education researcher Lawrence Rudner showed that the average home schooler scored in
the 75th percentile on the Iowa Test of Basic Skills; the 50th percentile marked the
national average” (Cloud & Morse, 2001, para. 21). However, not all home schooled
students take standardized tests as compared to public school where most students do. In
1990, Dr. Brian Ray conducted a survey of 205 home schooled children in North Dakota
as part of a national study. “The students scored, on average, at the following percentiles
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on standardized testing: Reading the 84th percentile; Language Arts the 81st percentile;
Science the 87th percentile; Social Studies the 86th percentile; and Math the 81st
percentile” (Klicka, 2002, p. 139). One hundred and fifty home schooled students were
selected as National Merit Scholar semi-finalists in 2000 (Lyman, 2000).
Are home schooled students doing well on standardized tests because of a
superior educational environment? Or, is it because of demographic factors? In other
words, in a similar study of public school students, using similar family demographics,
98% white and/or above-average income, would the results be similar to those of home
schooled students in the previously mentioned study? In North Dakota, determination of
academic achievement of home schooled children was mute because of a lack of data
from home schooling parents.
Do home schooled students go to college? Ray surveyed 232 home schooled
students and found that “25% went to a four-year college, 12% went to college part-time,
and 8.2% went to a community college” (Lyman, 2000, p. 61). Locally, that compares to
70% to 80% of public school graduates attending some form of post-secondary
education. Can home schooled students succeed in college? Kailoway and Sutton (as
cited in Klicka, 2002) completed a four-year study of 180 college students (60 home
schooled students, 60 public school students, and 60 Christian schooled students).
Out of 12 academic indicators home schooled students ranked 1st in ten, out of 11
spiritual indicators home schooled students ranked 1st in seven, out of 23
cognitive indicators home schooled students ranked 1st in 17, and out of 63 total
indicators home schooled students ranked 1st in 42 of the indicators. (Klicka,
2002, p. 196)
Howard, Yale, Pennsylvania State University, University of Delaware, and University of
Montana all report a positive experience with most home schooled students and report
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home schooled children are performing at or above average academically in college
(Klicka, 2002).
College admissions requirements are changing to adapt to an increasing number
of home schooled student applicants. Colleges are accepting portfolios, ACT scores, and
SAT scores instead of transcripts and diplomas (Klicka, 2002). Further, the Higher
Education Act (1999) put in place that colleges that receive federal funding do away with
special requirements for home schooled applicants, and federal financial aid requirements
were changed to include home schooled students (Klicka, 2002). Harvard admissions
officers attend home schooling conferences looking for applicants, and Rice and Stanford
admit home schooled students at rates equal to or higher than those for public school
students (Cloud & Morse, 2001).
According to the literature review, some home schooled children are succeeding
academically and attending post-secondary institutions.
Summary
Chapter II was an overview of information about the history of home schooling,
school choice, types of schools, home schooling and public school legislation,
demographics of schooling of home schooling and public schools, advantages of home
schooling and public schools, disadvantages of home schooling and public schools, home
schooling and public school curriculum, socialization skills, and academic achievement
of home schooled children. Chapter III presents the research design and methodology
utilized in the study’s data collection process.
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CHAPTER III
RESEARCH DESIGN AND METHODOLOGY
Statement of Purpose
The purpose of the study was to examine the academic and social achievements of
North Dakota home educated children by surveying North Dakota parents who are home
schooling their child(ren).
Research Questions
This study adressed the following research questions:
1. How are socialization skills being taught in a North Dakota home schooled
student’s curriculum?
2. What is the academic achievement level of North Dakota home schooled
children?
3. Why are North Dakota home schooling parents choosing to home school their
children?
Description of Research Population
The number of North Dakota home schooling parents available to be surveyed
was estimated to be approximately 350 to 400 North Dakota families who attend a
NDHSA convention (G. Biby, personal communication. January 11.2005). North
Dakota home schooling parents surveyed were from all parts of the state, including
Dickinson, Williston, Minot, Devils Lake, Grand Forks, Fargo, Jamestown, Bismarck,
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and many other smaller towns. In Minnesota, most parents were from towns close to the
Fargo/Moorhead area. Some of the occupations of parents surveyed were farmers, a
doctor of medicine, college professors, ranchers, businessmen, and pastors.
Ninety percent of the parents surveyed were from North Dakota, 7% of the parents
surveyed were from Minnesota, 2% of the parents surveyed were from South Dakota, and 1%
of the parents surveyed were from Montana and Illinois.
Survey Instrument
The survey questions were developed by the researcher by reviewing current
literature and current studies on home schooling. Home schooling studies were limited in
scope. The researcher developed the questions and presented them to his advisor and
committee for review. After receiving their input, additional changes were made. The
questions were then piloted and reviewed by five home schooling parents in the McVille,
North Dakota, area. Their response was helpful in the rewording of some questions for a
better understanding. The survey contained questions that pertained to the social and
academic abilities of home schooled students (see Appendix A). Survey questions were
designed so that results would support each research question.
The University of North Dakota Institutional Review Board granted approval
(IRB-200502-244) of the study.
Administration of Survey
The researcher attended the annual North Dakota Home Schooling Association
convention on March 4 and 5, 2005, in Fargo, North Dakota. Prior to the convention, an
announcement was placed in the North Dakota Home Schooling Association newsletter. The
convention was located at the Ramada Inn Suites where a booth was provided to the
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researcher. First, the researcher arrived at his assigned booth each day by 8:00 a.m. and left
at 5:00 p.m. the first day and 4:00 p.m. the second day (the vendor hall closed at 4:00 p.m.
the second day). The researcher stood by the booth and asked home schooling parents if they
were interested in filling out a survey. Each participant was provided private space at a table
to complete the survey and the survey was returned to the researcher when completed. Many
home schooling parents took the survey with them and said they would return it later at their
own cost.
Anonymity was assured by use of a cover letter and consent was given/received
by agreement to complete the survey (see Appendix A). There were 96 surveys
completed at the convention of approximately 300 parents in attendance.
Gail Biby encouraged home schooling parents to fill out the survey by having the
research project announced during general assemblies. Announcements were made
several times each day during the two days the researcher attended the two-day
convention.
Following the North Dakota Home Schooling Association convention, additional
completed surveys were solicited by the North Dakota Home Schooling Association for
the researcher through their Thursday, March 10, 2005, e-newsletter, which was sent to
450 members urging them to complete the survey. And lastly, the survey also was
included in the North Dakota Home Schooling Association April/May newsletter, which
is mailed to 1,200 subscribers, and members were asked to complete the survey. There
were 10 additional surveys returned from the e-newsletter and April/May newsletter.
The researcher was told to expect 1,000 to 1,200 people at the convention by the
North Dakota Home Schooling Association state director, Gail Biby. The researcher
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thought this meant only parents; however, this number included children. The researcher
was expecting 400 surveys out of the 1,000 to 1,200 people in attendance.
Data Analysis
Frequencies and percentages were used to analyze the data. Each survey question
results are presented in tabular form and narrative format. Frequencies and percentages
of responses are provided for each question. The variables investigated were reasons for
home schooling; number of children home schooled in each family; ages of home
schooled children; curriculums used by home schooling parents; number of home
schooled students who received a high school diploma or equivalent and from where;
number of home schooled children attending post-secondary institutions; number of
home schooled students who graduated from a post-secondary institution; degrees
received from post-secondary institutions; and what socialization skills are being taught,
how socialization skills are taught, and where in the curriculum socialization skills are
taught. Academic achievement was determined by how many home schooled children
received a high school diploma, how many attended a post-secondary institution and
graduate, and what degrees they receive from a post-secondary institution. Socialization
skill development was analyzed by categorizing themes of socialization skills, including
how socialization skills are taught and where in the curriculum are socialization skills
taught.
Research question number 1, “How are socialization skills being taught in a North
Dakota home schooled student’s curriculum?,” was answered by asking parents what
socialization skills are taught, how are socialization skills taught, and where in the
curriculum socialization skills are taught. Research question number 2, “What is the
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academic achievement level of North Dakota home schooled children?,” was answered
by asking parents how many of their children have received their high school diploma or
equivalent, how many of their children attended post-secondary institutions, how many of
their children graduated from a post-secondary institution, and what degrees their
children received from the post-secondary institution. Research question number 3,
“Why are North Dakota home schooling parents choosing to home school their
children?,” was answered by having home schooling parents identify and rank the
reasons they chose to home school their children.
Chapter IV presents the study results and findings.
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CHAPTER IV
RESULTS
The purpose of the study was to examine the academic and social achievements of
North Dakota home educated children by surveying North Dakota home schooling
parents. The data from the study include 106 home schooling parent responses. The data
are presented according to each survey question and research question in chronological
order from the study.
Research Process
The following research results are reported in tabular form and narrative format.
The researcher provides the frequencies and percentages of responses for each question.
The variables as identified by each survey question include question 1 - reasons
for home schooling; question 2 - number of children home schooled in each family;
question 3 - ages of home schooled children; question 4 - curriculum; question
5 - children identified as receiving high school diploma, equivalent, and/or certificate;
question 6 - children’s diploma, equivalent, or certificate received from where; question
7 - number of parents who had a child(ren) attend a post-secondary institution; question
8 - number of home schooled students who graduated from post-secondary institutions;
question 9 - children’s degrees received from post-secondary institutions; and question
10 - what socialization skills were taught, how they were taught, and where they were
taught in the curriculum.
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Question 1: Please indicate from the choices given why you decided to home
school your child(ren).
Table 1 presents frequencies and percentages of reasons parents choose to home
school their child(ren). In Table 1, Frequency represents the number of parents selecting
a reason and % represents the percentage of parents selecting a reason.
Table 1. Frequencies and Percentages of Reasons Parents Chose to Home School Their
Child(ren) (N = 106).
Reason for Home Schooling

Frequency

%

Religion

97

91.5

Fear of violence in schools

16

15.1

Public school curriculum

74

69.8

Harassment

30

28.3

Family mobility

12

11.3

Family stability

74

69.8

Freedom to tailor curriculum

81

76.4

Other

31

29.2

Ninety-seven parents (91.5%) chose religion as a reason for home schooling their
child(ren). Eighty-one (76.4%) parents chose freedom to tailor curriculum as a reason for
home schooling their child(ren). Seventy-four parents (69.8%) chose public school
curriculum as a reason for home schooling their child(ren). Seventy-four parents (69.8%)
stated family stability as a reason for home schooling their child(ren). Thirty-one parents
(29.2%) selected Other as a reason to home school their child(ren). Three themes
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represented in the Other responses given by parents were provide a better education,
concern for socialization, and family togetherness. Some examples of Other reasons
given were family unity, academic achievement, high-quality education, lack of positive
togetherness, and positive socialization through home (see Appendix B).
In Table 2, the ranking of reasons parents chose to home school their children is
presented. Parents were asked to rank the top three reasons they chose to home school
their children with one (1) representing the number one reason parents decided to home
school their child(ren), two (2) representing the number two reason parents decided to
home school their child(ren), and three (3) representing the number three reason parents
decided to home school their child(ren). In Table 2, Reason represents why parents
decide to home school their child(ren), Frequency represents the number of parents
selecting a particular reason for home schooling their child(ren), and % represents the
percentage of parents from the sample who selected a particular reason for home
schooling their child(ren); 1, 2, and 3 represent the rank given each reason by a
respondent.
Twenty-eight parents (26.4%) parents chose freedom to tailor curriculum as the
number one reason for home schooling their child(ren). Twenty-one parents (19.8%)
chose public school curriculum as the number one reason for home schooling their
child(ren). Eighteen parents (17.0%) chose family stability as the number one reason for
home schooling their child(ren).
Overall, 82 parents (77.3%) ranked religion as one of the top three reasons why
they chose to home school their child(ren). Fifty-five parents (51.8%) ranked freedom to
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Table 2. Frequencies and Percentages for Ranking of Top Three Reasons Parents Chose
to Home School Their Child(ren) (N = 106).

Reason

1
Frequency %

2
Frequency %

3
Frequency %

Total
Frequency %

Religion

7

6.6

13

12.3

62

58.5

82

77.3

Fear of
violence
in schools

2

1.9

2

1.9

1

.9

5

4.7

21

19.8

29

27.4

1

.9

51

48.1

Harassment

6

5.7

6

5.7

1

.9

13

12.2

Family
mobility

2

1.9

2

1.9

0

.0

4

3.7

Family
stability

18

17.0

26

24.5

7

6.6

51

48.1

Freedom to
tailor
curriculum

28

26.4

20

18.9

7

6.6

55

51.8

6

5.7

1

.9

18

17.0

25

23.5

Public
school
curriculum

Other

tailor curriculum as one of the top three reasons they chose to home school their
child(ren). Fifty-one parents (48.1%) ranked public school curriculum as one of the top
three reasons why they chose to home school their child(ren), and 51 parents (48.1%)
ranked family stability as one of the top three reasons for home schooling their child(ren).
Twenty-five parents (23.5%) ranked Other as one of the top three reasons for home
schooling their child(ren). Three themes represented in the Other responses given by
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parents were provide a better education, concern for socialization, and family
togetherness. Some examples of Other reasons given were family unity, academic
achievement, high-quality education, lack of positive togetherness, and positive
socialization through home (see Appendix B).
When comparing the results of Table 1 and Table 2 with national studies, the
reasons parents choose to home school their child(ren) are similar. A recent study of
home schooling reasons by Hadderman and Smith (2002b) found that parents’ reasons
fell into five broad categories: educational philosophy, a child’s special needs, school
climate, family lifestyle/parenting philosophy, and religion and ethics. Additionally,
Cloud and Morse (2001) found that “up to three-quarters of the families who home
school today say they do so primarily because they are worried about the quality of their
children’s education” (para. 10).
Question 2: How many child(ren) are you home schooling or have you home
schooled?
Table 3 presents the number of child(ren) parents are home schooling and/or have
home schooled their children. Number of child(ren) being home schooled per family was
represented in the column # of Children per Family. Frequency represents the number of
parents who selected each # of Children per Family grouping, and % represents the
percentage of parents who chose each # of Children per Family grouping.
Thirty-four parents (32.1%) indicated they were home schooling or have home
schooled 2 children. Seventeen parents (16.0%) indicated they were home schooling or
have home schooled 5 children. Sixteen parents (15.1%) indicated they were home
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Table 3. Frequencies and Percentages of Parents Home Schooling in Each Children per
Family Grouping (N = 106).

# of Children per Family

Frequency

%

1

10

9.4

2

34

32.1

3

16

15.1

4

15

14.2

5

17

16.0

6 or more

14

13.2

schooling or have home schooled 4 children. Fifteen parents (14.2%) indicated they were
home schooling or have home schooled three children. Fourteen parents (13.2%)
indicated they were home schooling or have home schooled 6 or more children.
The study indicated that 58% of home school families have 3 or more children.
The literature review indicated that, nationally, “most home school families (62.1%) have
3 or more children” (Rudner, 1999, Characteristics of Home School Students and
Families section, para. 7).
Question 3: What are the ages of the child(ren) you are home schooling or have
home schooled?
Table 4 presents the frequencies and percentages of children being home schooled
and/or have been home schooled in each age group. The age groups are 4-6 years old,
7-9 years old, 10-12 years old, 13-15 years old, and 16-18 years old. In Table 4, Age
Group represents the ages of the children being home schooled and/or have been home
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schooled, # of Children represents the number of children being home schooled and/or
have been home schooled in each age group, and % represents the percentage of children
each age group represents of the total number of children who are being home schooled
and/or have been home schooled by the parents.
Table 4. Frequencies and Percentages of Children Being Home Schooled and/or Have
Been Home Schooled by Age Group (N = 416).

Age Group

# of Children

%

4-6 yrs. old

67

16.1

7-9 yrs. old

109

26.2

10-12 yrs. old

95

22.8

13-15 yrs. old

74

17.7

16-18 yrs. old

71

17.0

One hundred nine children (26.2%) are being home schooled in the 7-9 years old
age group. Ninety-five children (22.8%) are being home schooled in the 10-12 years old
group. Seventy-four children (17.7%) are being home schooled in the 13-15 years old
age group. Seventy-one children (17.0%) are being home schooled in the 16-18 years old
group. Sixty-seven children (16.1%) are being home schooled in the 4-6 years old group.
The study indicates that 67% of home schooled children are between the ages of 7 and
15. The literature review indicated that, nationally, “seventy percent of home schooled
children are between the ages of 7 and 13” (Lyman, 2000, p. 102).

64

Question 4: What type/kinds of curriculum are you using to teach your child(ren)?
Table 5 presents the frequencies and percentages of curriculums parents chose to
educate their child(ren) at home. In Table 5, Type/Kinds represents the curriculum
choice, Frequency represents the number of parents who chose the particular Type/Kinds,
and % represents the percentage of parents choosing a particular Type/Kinds. Some
parents indicated they used more than one of the choices listed in Table 5 (see Appendix
C).
Table 5. Frequencies and Percentages of Type/Kinds of Curriculum Used by Home
Schooling Parents (N = 106).

Type/Kinds

Frequency

%

Self-directed

68

64.2

Self-directed using Internet sources

17

16.0

Commercially developed

86

81.1

Religious

51

48.1

5

4.7

14

13.2

Public school curriculum
Other

Eighty-six parents (81.1%) indicated they are using a commercially developed
curriculum package to educate their child(ren). Sixty-eight parents (64.2%) indicated
they are using a self-directed curriculum. Fifty-one (48.1%) parents indicated they are
using a religious curriculum. Seventeen parents (16.0%) indicated they are using a
self-directed using Internet sources curriculum. Fourteen parents (13.2%) selected Other
as a type/kind of curriculum used to home school their children. A theme represented in
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the Other responses given by parents was the ability to mix different
methods/curriculums to home school their child(ren). Some examples of type/kind of
curriculum given were 1 pick and choose. Bible and Bible based, a curriculum designed
by a home school bookstore, and nonreligious (see Appendix C).
The literature review indicated that “families favor using both home-made
materials and pre-packaged curriculum” (Lyman, 2000. p. 120). There are many
prepackaged curriculums available to home schooling parents, such as the Robinson
Self-Teaching Curriculum, Calvert School Curriculum, and the Beka Video School
(Lyman, 2000). In a study of 1,657 families, 71.1% indicated that they custom design
their curriculum to suit their offspring’s needs (Lyman, 1998). In this study, 64% of the
families indicated they were using a self-directed curriculum.
Question 5: How many of your child(ren) have received their high school
diploma, equivalent, and/or certificate?
Table 6 presents the frequencies and percentages of child(ren) receiving a high
school diploma, equivalent, and/or certificate. In Table 6, Quantity Range of Child(ren)
indicates the number of children receiving a high school diploma, equivalent, and/or
certificate in each range. Frequency represents the number of times parents selected a
particular Quantity Range of Child(ren), and % represents the percentage of parents who
selected a particular Quantity Range of Child(ren).
Twenty-three parents (65.7%) selected the 1-2 quantity range of child(ren), which
means they have had 2 or fewer children receive a high school diploma, equivalent,
and/or certificate. Eleven parents (31.4%) selected the 3-5 quantity range of child(ren).
which means they have had 3-5 children receive a high school diploma, equivalent.
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Table 6. Frequencies and Percentages o f Number o f Child(ren) Who Have Received
Their High School Diploma, Equivalent, and/or Certificate (N = 35).

Quantity Range of Child(ren)

Frequency

%

1-2

23

65.7

3-5

11

31.4

1

2.8

5 or more

and/or certificate; and one respondent (2.8%) selected the 5 or more quantity range of
child(ren), which means that the respondent had 5 or more children receive a high school
diploma, equivalent, and/or certificate.
The literature review did not indicate any statistics regarding the number of
children receiving a high school diploma, equivalent, and/or certificate.
Question 6: From where did your child(ren) receive his/her high school diploma,
equivalent, and/or certificate?
Table 7 presents the frequencies and percentages of sources that issued the high
school diploma, equivalent, and/or certificate. In Table 7, Source represents the
institution issuing the high school diploma, equivalent, and/or certificate. Frequency
represents the number of parents who had children receiving a high school diploma,
equivalent, and/or certificate from a particular source. The % symbol represents the
percentage of parents selecting a particular source. A total of 36 parents had children
receiving a high school diploma, equivalent, and/or certificate.
Four parents (11.1%) indicated their child(ren) received their high school
diploma, equivalent, and/or certificate from a public school. Seven parents (19.4%)
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Table 7. Frequencies and Percentages of Sources Issuing a High School Diploma,
Equivalent, and/or Certificate (N = 36).
Source

Frequency

%

ND public school

4

11.1

ND Division of
Independent Study

0

0

G.E.D

7

19.4

Other

25

69.4

indicated their child(ren) received a General Education Degree (G.E.D.). Zero parents
indicated their child(ren) received their high school diploma, equivalent, and/or
certificate from the North Dakota Division of Independent Study. Twenty-five parents
(69.4%) selected Other as the source of diploma/certificate received. Some examples of
Other sources given were he will receive it from me, diploma given by our home school,
issued by parents, and home school (see Appendix D).
The literature review did not indicate any statistics regarding where children
received a high school diploma, equivalent, and/or certificate.
Question 7: Do/did your child(ren) attend post-secondary institutions?
Table 8 presents the frequencies and percentages of children who attended a
post-secondary institution. In Table 8, Frequency represents the number of parents who
indicated they had a child(ren) attend a post-secondary institution. The % symbol
represents the percentage of parents who indicated they had a child(ren) attend a
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Table 8. Frequencies and Percentages o f Parents Who Had Children Attending a
Post-Secondary Institution (N = 37).

Yes or No

Frequency

%

Yes

23

62.2

No

14

37.8

post-secondary institution and percentage of parents who did not have a child(ren) attend
a post-secondary institution.
Twenty-three parents (62.2%) indicated they had a child(ren) attend a
post-secondary institution. Fourteen parents (37.8%) indicated they did not have a
child(ren) attend a post-secondary institution.
In the literature review, a national survey of 232 home schooled students found
that “25% went to a four-year college, 12% went to college part-time, and 8.2% went to a
community college” (Lyman, 2000, p. 61). In this study, 62% percent of the parents
indicated they had a child(ren) attend a post-secondary institution.
Question 8: How many of your child(ren) have graduated from a post-secondary
institution?
Table 9 presents the frequencies and percentages of children who graduated from
a post-secondary institution. In Table 9, Number of Students represents the number of
children in each grouping, Frequency represents the number of parents who selected each
grouping, and % represents the percentage of parents who selected a particular grouping.
Ten parents (55.5%) indicated they had 1 or 2 children graduate from a
post-secondary institution. Three parents (16.6%) indicated they had 2 or 3 children
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Table 9. Frequencies and Percentages o f Students Who Graduated From a
Post-Secondary Institution (N = 18).

Number of Students

Frequency

%

2

11.1

1-2

10

55.5

2-3

3

16.6

3 or more

3

16.6

0

graduate from a post-secondary institution. Three parents (16.6%) indicated they had 3
or more children graduate from a post-secondary institution.
The literature review did not indicate any statistics regarding the number or
percentage of home schooling children who have graduated from a post-secondary
institution.
Question 9: If your child(ren) graduated from a post-secondary institution, what
degree(s) did your child(ren) receive from the post-secondary institution(s)?
Table 10 presents the frequencies and percentages of degrees received by home
schooled children who graduated from a post-secondary institution. In Table 10,
Frequency represents the number of degrees reported by parents. The % symbol
represents the percentage of parents reporting a post-secondary degree.
Nine parents (32.1%) indicated their child(ren) completed a Bachelor of Science
degree, and three parents (10.7%) indicated their child(ren) completed a Master degree.
One parent (3.5%) indicated they had a child complete a Specialist degree. One parent
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Table 10. Frequencies and Percentages of Degrees Reported by Parents (N = 28).

Degree

Frequency

%

Bachelor of Science

9

32.1

Master

3

10.7

Specialist

1

3.5

Doctorate

1

3.5

14

50.0

Did not complete

(3.5%) indicated they had a child complete a Doctorate. Fourteen parents (50.0%)
indicated their child(ren) did not complete a post-secondary education degree.
The literature review indicated no statistics regarding the types of degrees that
home schooling children received from a post-secondary institution.
Question 10: What socialization skills are your child(ren) taught and/or
emphasized in the curriculum?
The following themes emerged from parent responses to question 10:
communication, truth, respect, kindness, manners, humility, politeness, and love. Two
examples of the theme communication were “Cross-generational communication” and
“Friendly greeting.” Two examples of the theme truth were “Truthfulness” and “All
truths - 10 Commandments.” Two examples of the theme respect were “Integrity” and
“Honesty.” Two examples of the theme kindness were “Letting others go first” and
“Never torment people or animals.” Two examples of the theme manners were “Respect
for elders, peers, the weak, and life itself’ and “Response to various situations.” Two
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examples of the theme humility were “Wisdom” and “Compassion.” Two examples of
the theme politeness were “Common courtesy” and “Disagreeing appropriately.” Two
examples of the theme love were “Love of Lord” and “Love one another” (see Appendix
E). In summary, home schooling parents are teaching socialization skills that help their
children build relationships with others.
Question 10a: How are the socialization skills taught?
The following themes emerged from parent responses to question 10a: interaction
with others, discussion, modeling, and curriculum. One example of the theme interaction
with others is “Almost every act that a child experiences, every interaction that they are a
part of can be used as a tool to learn with.” One example of the theme discussion is
“These skills are taught by reading about the skills, discussing the skills, and then
practicing.” One example of the theme modeling is “I try to stay away from activities
comprised only of children (mixed generational groups are best) because children are in
the process of learning to behave and good behavior was learned from adults who, for the
most part, have learned to interact courteously with others or face the consequences.”
One example of the theme curriculum is “Materials are chosen, family associations made,
and character shaped with the above ultimate focus in mind (Christ-like living to every
possible degree)” (see Appendix F). In summary, a majority of home schooling parents
use interaction with others to teach socialization skills.
Question 10b: Where in the curriculum are the socialization skills taught?
The following themes emerged from parent responses to question 10b: integrated
throughout curriculum, integrated through daily activities, and Bible lessons. One
example of the theme integrated throughout curriculum is “The basics are taught directly
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through our health, religion, and 4-H materials.” One example of the theme integrated
through daily activities is “All throughout, in the evenings, on Saturdays and Sundays, in
the car, on the ball field - whenever it comes up.” One example of the theme Bible
lessons is “Daily Bible class, outreach field trips, Christian history, health (Christian)”
(see Appendix G). In summary, a majority of home schooling parents do not use a
curriculum to teach socialization skills.
The validity and design of emerging themes were checked with input and
feedback from the researcher’s advisor.
In summary, Chapter IV presented the findings of the study. Chapter V provides the
summary of the study, conclusions drawn from the results, limitations of the study, and
recommendations for administrators and future research efforts.
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CHAPTER V
SUMMARY AND DISCUSSION, CONCLUSIONS,
AND RECOMMENDATIONS
Chapter V presents a discussion and summary of the research within the context
of previous related research and the findings and conclusions drawn from the data
collected. In addition, recommendations to educators and to researchers are provided.
Summary and Discussion
In summary, the study produced the anticipated results regarding reasons for
home schooling and socialization skill development.
Question 1: Please indicate from the choices given why you decided to home
school your child(ren).
The reasons some parents decide to home school their child(ren) closely mirror
national statistics: religion, public school curriculum, family stability, and freedom to
tailor curriculum (Hadderman & Smith, 2002b, Stevens, 2001; Wichers, 2001). In this
study, the same four reasons were ranked one of the top four reasons by a majority of
home schooling parents. Some other reasons why North Dakota parents choose to home
school their children include family mobility (12%), fear of violence (16%), and
harassment (30%). On a national level, harassment and fear of violence are significant
reasons parents home school their children (Wichers, 2001). In North Dakota, however,
these two reasons do not appear relevant. Additionally, in North Dakota, busing appears
as a reason parents are choosing to home school their children. The researcher finds this
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interesting as the North Dakota state legislature continues to push for reducing the
number of public schools in the state, which will mean increased busing for more
children.
Question 2: How many child(ren) are you home schooling or have you home
schooled?
Survey results indicated there are approximately 416 North Dakota children being
home schooled by the 106 parents who responded. This represents an average of at least
four children per home schooling family. This compares to a study by Rudner (1999)
that indicated home schooling parents nationally were home schooling three or more
children. The results of the study indicate that North Dakota home schooling families are
slightly larger than the average size of home schooling families on a national level.
Question 3: What are the ages of the child(ren) you are home schooling or have
home schooled?
According to survey results, 65% of students being home schooled are
elementary-age children. Two assertions can be drawn from the data. It may be an
indication that as home schooled children get older, they are being enrolled in a public or
private school, or that the majority of parents who are home schooling their children are
younger parents and do not have middle and high school age children as yet.
Question 4: What type/kinds of curriculum are you using to teach your child(ren)?
Eighty-one percent of the parents responding to the survey indicated they are, at
least partially, using commercially developed curriculums. Additionally, 64% of the
parents indicated they are using a self-directed curriculum, which also appears to indicate
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that a commercially developed curriculum is being used as part of their self-directed
curriculum. Additionally, religious curriculums are being used by 48% of home
schooling parents, which are also commercially developed, and 16% of the parents
indicated they are using the Internet as part of their curriculum instruction. When this
researcher attended the North Dakota Home Schooling convention in March 2005, there
were at least six vendors selling home schooling curriculums and most had a religious
content. Because of the number of home schooling parents using a commercially
developed curriculum, it would appear that any success that home schooling parents are
having is tied, at least partially, to commercially developed curriculums and not just to
home schooling.
Lastly, the ability of home schooling parents to tailor a curriculum to fit the needs
of their child(ren) may have a positive affect on their educational success. However,
considering the narrow scope of what some home schooling parents may teach, it may
have a detrimental affect on their children’s academic success and the ability of their
children to function in a diverse society. When considering this, lack of a diverse
curriculum may limit the opportunities available to some home schooled children and/or
their ability to function in society.
Question 5: How many of your child(ren) have received their high school
diploma, equivalent, and/or certificate?
Among the parents who responded to the survey, there were approximately 61
home schooled children who had received a high school diploma, equivalent, and/or
certificate. The researcher did not gather data to determine the percentage of
graduate-age home schooled children who graduate each year. The researcher was
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unable to compare home schooling graduation rates with North Dakota public school
graduation rates.
Question 6: From where did your child(ren) receive his/her high school diploma,
equivalent, and/or certificate?
Of the 36 parents reporting they had a child(ren) receive a high school diploma,
equivalent, and/or certificate, 25 indicated Other as their choice. Although parents did
not indicate what Other represented in their responses and based on the choices available
on the survey, it would appear that Other represented another “school choice” option such
as a magnet school or the diploma, equivalent, and/or certificate was issued by the parent.
Seven parents reported their child(ren) received a General Education Diploma (G.E.D.)
and four received their high school diploma, equivalent, and/or certificate from a public
school. Although the researcher is not able to compare data from the study to national
statistics or to public school graduation rates to determine success or lack of success, the
data do suggest that there are North Dakota home schooled children graduating from
home schooling.
Question 7: Do/did your child(ren) attend post-secondary institutions?
Twenty-three parents indicated they had a child(ren) attend a post-secondary
institution, and 14 parents indicated they did not have a child(ren) attend a
post-secondary institution. Of the 37 parents who indicated that they had a child(ren) old
enough to attend a post-secondary institution (23 parents indicating they had children
attend post-secondary institutions plus the 14 parents who indicated they did not have
children attend post-secondary institutions), 38% of the parents’ child(ren) did not attend
post-secondary institutions and 62% of the parents had a child(ren) attend a
77

post-secondary institution. Although the researcher is not able to compare data from the
study to national statistics or to public school student post-secondary attendance
information to determine success or lack of success, the data do suggest that there are
North Dakota home schooling children attending post-secondary institutions.
Question 8: How many of your child(ren) have graduated from a post-secondary
institution?
Of the 106 parents who completed surveys, 16 parents indicated they had
child(ren) graduate from a post-secondary institution. When comparing these results with
the results of question number 7, it is noted that of the 23 parents who had child(ren)
attend post-secondary institutions, 16 parents had a child(ren) graduate. From the 16
parents who indicated they had a child(ren) attend a post-secondary institution, there
were between 25 and 38 home schooled children who graduated from a post-secondary
institution. These results do not indicate if home schooled children are better prepared
for post-secondary education, nor do they indicate which form of education (home
schooling or public schooling) has a higher percentage of children graduating from
post-secondary institutions when comparing graduates to the number of students who
enter post-secondary institutions. The data do suggest that there are home schooled
children graduating from post-secondary institutions.
Question 9: If your child(ren) graduated from a post-secondary institution, what
degree(s) did your child(ren) receive from the post-secondary institution(s)?
Survey results indicated there were home schooled children receiving a high
school diploma, equivalent, and/or certificate and there were home schooled students
receiving post-secondary degrees. Fourteen of 28 home schooling parents (50%)
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indicated their child(ren) did not complete a post-secondary degree. Lacking similar
public school data prevented the researcher from determining whether these results are
comparable to results of post-secondary students who received their K-12 education from
public schools. Of the 14 parents indicating they had a child(ren) graduate from a
post-secondary institution, 9 indicated their child(ren) received a Bachelor of Science
degree. Considering the lack of data collected, the researcher was unable to determine if
home schooled children are successful post-secondary students. Additionally, the
researcher is unable to determine if the post-secondary graduation rates of home schooled
children is comparable to the post-secondary graduation rates of public school children.
Question 10: What socialization skills are your child(ren) taught and/or
emphasized in the curriculum?
According to survey results, the socialization skills being taught by home
schooling parents closely mirror those being taught in public schools. For example,
character education programs, such as Character Counts, are used in public schools to
teach such skills as respect, fairness, responsibility, caring, and trustworthiness, which are
similar to what is being taught by home schooling parents. However, some skills that
may not be taught in public schools that are being taught by home schooling parents are
skills such as love, joy, peace, faith, and gentleness. Some of these skills have a direct
relationship to the Bible and the Bible is used to teach them. Even though there are some
differences in what socialization skills are being taught to home schooled children and
public school children, the real difference is the use of the Bible, by some home
schooling parents, to teach socialization skills.

79

Question 10a: How are the socialization skills taught?
According to data collected from the study, many home schooling parents teach
socialization skills using real-life situations, such as group activities, clubs, family
gatherings, sports activities, interaction with adults, parent modeling, church, and
discussion of skills. Survey results indicated that few home schooling parents use a
specific curriculum to teach socialization skills. From the literature review and data
collected for the study, there is a difference between how socialization skills are taught in
public schools compared to how home schooling parents are teaching socialization skills.
Public schools teach socialization skills using a curriculum and monitor students during
school hours to determine how well they have learned each skill. Additionally, the
socialization skills being taught are reinforced by interacting with their peers and adult
teachers. There are some similarities in how socialization skills are taught by public
schools and home schooling parents, such as interaction with others; however, the
difference is that public schools use a curriculum and textbook, which is related to the
school’s mission statement, while home schooling parents use the Bible as their
curriculum or do not follow any type of consistent plan.
Question 10b: Where in the curriculum are the socialization skills taught?
Home schooling parents integrate the teaching of socialization skills into daily
living through interactions with others and do not use a specific curriculum to teach
socialization skills. Additionally, a lot of home schooling parents use the Bible and Bible
lessons to teach socialization skills to their children, whereas public schools integrate the
teaching of socialization skills throughout the curriculum. Overall, most home schooling
parents indicated socialization skills were learned by interacting with other people and
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being reinforced by parents, which is similar to what happens in public schools except
that teachers are doing the reinforcing.
Conclusions
Research question 1: How are socialization skills being taught in a North Dakota
home schooled student’s curriculum?
In summary, home schooling parents are not using a specific curriculum to teach
socialization skills to their children. Instead, socialization skills for home schooled
children are being taught through the use of social interactions in a variety of ways.
Home schooling parents are using a variety of activities to teach their children
socialization skills. Some of these activities include peer groups, play acting, comparing
Bible virtues with real-life experiences, drama performances, musical classes and
performances, church activities, parental modeling, and clubs such as 4-H. Home
schooling parents believe that social interactions in their homes and out in the community
can be used as a basis through which their children learn appropriate socialization skills
and behaviors.
On the national level, this is similar to what the researcher found from the
literature review (Klicka, 2002; Mathur, 2004). Home schooling parents are using daily
social interactions to teach socialization skills, such as integrity, personal responsibility,
manners, virtues displayed in the Bible, service, honesty, interpersonal skills, public
speaking, cooperation, self-control, respect, generosity, kindness, compassion, obedience,
patriotism, and diligence. The use of social interactions by North Dakota home schooling
parents to teach socialization skills is similar to how home schooling parents are teaching
them nationally. Also, the socialization skills being taught by North Dakota home
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schooling parents are similar to what home schooling parents nationally are teaching and
are similar to what public schools are teaching to their students.
In public schools, socialization skill development is determined by parental
involvement (often by surveying parents), each school’s mission and curriculum are
taught by teachers in daily lessons. This is important because some students may not be
taught socialization skills at home. By teaching these skills to all children, public schools
are aiding society in development of socially accepted norms. Public school children
may be influenced by their peers; however, by setting expectations for all children and
guiding them toward making appropriate choices, this enables them to adapt to the
different nuances of society.
Whereas in a home schooling setting, the parents set expectations and, therefore,
socialization skill development may be narrow in its focus even though it may be closely
connected to personal religious beliefs. In North Dakota, religion does not appear to be a
main reason for home schooling, which may mean that many home schooled children are
not getting a continuous/consistent injection of socialization skill instruction. This may
have a negative affect on the ability of society to develop the social norms under which it
functions. However, in general, socialization skills being taught by public schools and
home schooling parents (according to the study) are similar.
Research question 2: What is the academic achievement level of North Dakota
home schooled children?
The researcher expected to determine the level of academic achievement attained
by home schooled children by determining how many home schooled children attended
post-secondary institutions, how many home schooled children graduated from
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post-secondary institutions, and by determining the level of degrees attained. It was felt
by the researcher that by comparing the number of students attending post-secondary
institutions with the number graduating and factoring in degrees earned one could
determine if home schooled children were being adequately educated at home. However,
there was not significant data to accurately determine the academic achievement of North
Dakota home schooled children. Home schooling parents did report that 28 home
schooled students attended a post-secondary institution and 14 home schooled students
graduated from a post-secondary institution. Thirty-six home schooling parents indicated
they had a child(ren) graduate with a high school diploma, equivalent, and/or certificate.
From the data, it can be determined that there are home schooled children
receiving a high school diploma, equivalent, and/or certificate and graduating from
post-secondary institutions. However, more data related to how many children had
graduated from home schooling and attended post-secondary institutions would have
been helpful in determining their academic achievement. Also, of those who attended
post-secondary institutions, more information on how many graduated and with what
degrees would be important in determining what level of academic success was attained.
The researcher believes additional data may suggest a level of preparedness, by home
schooled children, for post-secondary education. It was determined from the data that
50% of North Dakota home schooled children who attended a post-secondary institution
graduated with a degree.
Research question 3: Why are North Dakota home schooling parents choosing to
home school their children?
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The reasons that North Dakota parents are choosing to home school their children
are similar to those that the researcher found during the literature review. Hadderman
and Smith (2002b), Wichers (2001), and Stevens (2001) state that, nationally, educational
philosophy, quality of schooling and a child’s special needs, religion, and family life are
some reasons parents are choosing to home school their children.
The findings of this study determined that freedom to tailor curriculum was the
number one reason (26.4% parents surveyed chose this as their number one reason for
home schooling their children) North Dakota home schooling parents chose to home
school their children. The number two reason chosen by parents for home schooling their
children was public school curriculum (19.8%), followed by family stability (17.0%) and
religion (6.6%). In conclusion, North Dakota home schooling parent reasons for home
schooling their children are similar to reasons given in nationwide studies. However,
national studies indicated that religion was one of the main reasons many parents chose to
home school their children, but in North Dakota only 6.6% of home schooling parents
chose religion as the number one reason for home schooling their children.
The researcher believes that the ease of obtaining instructional materials and
curriculums may be reasons why parents choose to home school their children. There is
no data from this study or the literature review to support this statement; however, it
appears that home schooling numbers have increased in recent years at the same time
instructional materials for home schooling parents have increased.
Limitations of Research
A limitation of the study was the lack of survey responses to accurately determine
the academic achievement and social skill development of home schooled students. The
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researcher had anticipated 400 survey responses and received 106 survey responses. The
fact that the researcher is a public school superintendent may have resulted in a lack of
trust, which contributed to a lack of anticipated survey responses.
The researcher, through years of administrative experience, has observed
instances of successful home schooling efforts. However, the researcher has also
observed instances of unsuccessful home schooling. There are home schooling situations
where children suffer academically. This researcher has seen local standardized testing
results of home schooled students scored by local school officials that would support this
assertion. This may also suggest the student might not do well in the public school
academically. Also, the researcher spoke with local home schooling parents and home
schooling parents, while attending the North Dakota Home Schooling Association
convention, who mentioned specific examples of inadequate home schooling situations.
A second limitation of the study was the lack of data collected to determine home
schooled children’s post-secondary success. From the data, the researcher was able to
determine that 50% of home schooled children who attended post-secondary education
completed a degree. But, the sample was not significant enough to determine if this was
representative of North Dakota home schooled children in general. A larger sample may
provide a clearer picture of home schooling children’s ability to function successfully as
post-secondary students.
A third limitation of the study is the researcher did not gather the data necessary
to compare the results of this study to the results of public school children who attended
post-secondary institutions. The researcher believes that by comparing home schooling
post-secondary data with public school post-secondary data, it may suggest the level of
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academic preparedness for each education type and which education type is doing a
better job of preparing children for post-secondary education.
Recommendations for Administrators
According to the literature review, home schooling parents believe that the most
effective way to get children to learn is one-on-one attention instruction. Certainly, it
would seem reasonable that individualized attention from a caring teacher would
positively impact learning. So, a recommendation for administrators would be to
determine if giving children more individualized attention, through one-on-one
interaction with each child, will increase the academic success of each student.
A second recommendation for administrators would be to make every effort to
reduce class sizes so teachers have more time for each student. From the literature
review and data collected for this study, home schooling involves small class sizes
(usually less than four children per class), and home schooling parents believe that small
class sizes increase student success because they are able to give each child more
attention. Certainly, public schools could reduce the sizes of student groupings to foster a
closer working relationship between teachers and students. However, this would be
costly and should be closely monitored to evaluate its effectiveness in enhancing student
achievement.
A third recommendation for administrators would be to determine the effect good
teachers have on student success. Certainly, a good teacher, whether a home schooling
parent or a public school teacher, can have a positive affect on the academic success of
students.
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A final recommendation for administrators would be to increase the involvement
of parents in the education of their children. A key factor in any educational setting is the
involvement of parents in their child’s learning. The more the parents are involved in
their child’s education, the more successful that child will be. Put simply, even if one
knows a considerable amount about a student’s background and academic aptitude, the
fact that some parents spend a lot of time involved in the education of their children will
have a dramatic affect on the child’s learning no matter if the children are in a public
school setting or being home schooled. This would appear to be an advantage for home
schooling children because their parents are directly involved in their education.
Recommendations for Further Study
The first recommendation for further study would be to examine home schooled
student standardized test scores to determine academic achievement levels of home
schooled students. Because of the lack of data as a result of home schooling parents
unwillingness in filling out surveys, it appears to this researcher as the only way to
accurately determine academic achievement. This could be done by mandating that all
home schooled children take a common standardized test, as required of public schools.
Requiring all home schooled children to take a standardized test would provide the data
necessary to make an accurate determination of overall academic achievement.
According to the literature review, 10 states currently require home schooled children to
take a standardized test, including Minnesota. According to the literature review,
individual home schooling studies using limited populations are relied on to assess
academic achievement for home schooled children. Requiring all home schooled
children to take a standardized test would produce more reliable results and provide the
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state home schooling association with an opportunity to help struggling home schooling
parents with additional resources, such as public school curriculums. Another option
would be to allow home schooled children to take a standardized test with public school
children. If these recommendations were followed for further research, one could address
the puipose of this study by examining achievement test results of home schooled
children. Public school children achievement test results are reported yearly, and a
comparison of home schooling test results and public school test results would provide an
accurate assessment of which method of educating children is more successful.
A second recommendation for further study is to determine how well home
schooled students are doing socially compared to public school students. Certainly, there
are examples of home schooled students doing well socially; however, further study is
needed to determine if these examples are isolated incidences or commonplace
occurrences. A qualitative study that involved observations of home schooled children in
a series of controlled environments would be one way to determine socialization skill
development.
A third recommendation for further study would be to determine whether the
increased availability of self-directed instructional materials and/or curriculums has
contributed to the increase in the number of parents home schooling their children.
Because there is an abundant supply of vendors selling educational materials that require
little or no knowledge of pedagogy, has this fact allowed more parents, with little or no
educational training, to begin home schooling their children? There is an obvious cost to
home schooling families for educational materials, but this researcher does not see that as
a deciding factor in whether parents home school their children or not.
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A fourth recommendation for further study would be to determine whether
commercially developed curriculums are a reason for successful home schooling. Are
commercially developed curriculums a contributing factor to successful home schooling
families? The commercially developed curriculums that this researcher viewed at the
North Dakota Home Schooling Association convention are designed for parents and
provide the necessary guidance to teach them. This is an obvious plus of these
curriculums no matter who is doing the teaching. However, is successful home schooling
tied to the use of commercially developed curriculums or to whom is using them?
Lastly, a fifth recommendation would have been to include a question in the
survey that asks specifically what graduates of home schooling are doing if not going to a
post-secondary institution. Did they acquire the skills necessary to find work?
Responses to this question may indicate home schooled children’s ability to find work
and/or function in society. Thirty years of experience in public schools has shown this
researcher that many graduates of public schools, who do not go to a post-secondary
institution, have the skills necessary to secure worthwhile employment. A comparison
between home schooling graduates and public school graduates would be beneficial in
determining the educational success of both educational philosophies.
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Appendix A
Home School Parent Survey Cover Letter
Dear Home Schooling Parent(s):
I
am currently a University of North Dakota doctoral student in the Educational
Leadership program. To fulfill the requirements for the degree, I am conducting research
on perceptions of parents who are home schooling their children in North Dakota.
The survey will take approximately fifteen minutes to complete. Please place the
completed survey into the sealed box provided at the researcher’s booth. Once the
surveys have been collected, the data will be analyzed with support from the University
of North Dakota Bureau of Educational Statistics and Applied Research. The research
will be shared with the North Dakota Home Schooling Association.
The UND Institutional Review Board (IRB) has reviewed and granted approval of
this study. Project approval number is IRB-200502-244. All IRB guidelines for this
research will be followed. This survey is anonymous and no signature is required,
protecting your confidentiality. No home schooling parent will be identified or
contacted.
If you have any questions please feel free to call me at (701) 322-4771 or email
me at loren.scheer@sendit.nodak.edu. You may also contact my dissertation advisor, Dr.
Sherryl Houdek, or Renee Carlson, IRB, at the Office of Research and Program
Development at (701) 777-4279 with questions as well.
You may keep this cover letter for information. Thank you for your assistance
with this research project.
Sincerely,

Sincerely,

Loren Scheer
PO Box 153
Aneta, ND 58212
701-326-4771
loren.scheer@sendit.nodak.edu

Sherryl Houdek, Ed.D.
Dept, of Educational Leadership
Office: 701-777-2394
University of North Dakota
sherryl.houdek@und.nodak.edu

RETURN DATE: PLEASE COMPLETE DURING CONFERENCE AND PLACE
THE COMPLETED SURVEY IN THE BOX AT THE RESEARCHER’S BOOTH.
THANK YOU for taking the time to complete this survey!
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Home School Parent Survey
PLEASE RESPOND TO THE FOLLOWING QUESTIONS ON BOTH SIDES OF THIS FORM.
I. Current home schooling literature identifies reasons (listed below) why parents decide to home school
their child(ren). Please indicate from the choices given why you decided to home school your child(ren).
Check all that apply. Then after you have checked all that apply, please rank your top three reasons, 1,2,
or 3. Please place a number 1 by your first reason, 2 by your second reason, and 3 by your third reason.

__Religion
__Fear of violence in schools
_Public school curriculum
_Harassment (teasing,bullying, etc.)
__Family mobility (families who move frequently)
_Family stability (providing a stable/consistent environment)
__Freedom to tailor curriculum
__Other (please explain)

2.

Rank your reasons 1, 2, 3
____
____
____
____
____
____
____
____

How many child(ren) are you home schooling or have you home schooled?

__ 1
___2
___3
___4
___5
6 or more

3. What are the ages of the child(ren) you are home schooling or have home schooled? (Please indicate
how many children you home school in each age group that applies; for example, you might have two
children in the 7-9 yrs. old category so put a 2 on the line in front of 7-9 yrs. old.)
__4-6 yrs. old

___7-9 yrs. old

___10-12 yrs. old

___ 13-15 yrs. old

___ 16-18 yrs. old

4. What type/kinds of curriculum are you using to teach your child(ren)? (Please check all that apply.)
___Self-directed (designed by you)
__Self-directed using Internet sources (designed by you)
___Commercially developed (for example: Alpha Omega Publication; a Beka Book curriculum; Bob Jones
University Press; Christian Liberty Academy, etc.)
__Religious
__Public school curriculum
__Other (please explain)

5._How many of your child(ren) have received their high school diploma, equivalent, and/or certificate?
1-2
3-5
5 or more
N/A
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6. From where did your child(ren) receive his/her high school diploma, equivalent, and/or certificate?
___ND public school
__ND Division of Independent Study
___G.E.D.
___Other
N/A

7. Do/did your child(ren) attend post-secondary institutions (i.e., tech schools, 2 yr. or 4 yr. college)?
___Yes
___No
N/A

8.

How many of your child(ren) have graduated from a post-secondary institution?

__ 1-2
2-3
3-4
5 or more
N/A

9. If your child(ren) graduated from a post-secondary institution, what degree(s) did your child(ren)
receive from the post-secondary institution(s)?
____Bachelor of Science
____Master
____ Specialist
____Doctorate
____ Did not complete a post-secondary education degree

Public schools have socialization skills integrated throughout the curriculum. Socialization skills are
defined as the process where by people acquire personality . . . all the truths, values, rules, and goals that
people share with one another (Long, 2004).

10. What socialization skills are your child(ren) taught and/or emphasized in the curriculum (please list
below)?

10a. How are the socialization skills taught (please use other side of form if needed)?

10b. Where in the curriculum are the socialization skills taught (please use other side of form if needed)?

THANK YOU for taking the time to complete this survey. The researcher will share the results of this
study with the North Dakota Home School Association.

93

Appendix B
Survey Question Number One - Other

Survey Question Number One - Current home schooling literature identifies reasons why
parents decide to home school their child(ren). Please indicate from the choices given
why you decided to home school your child(ren).
The number by each response represents a particular survey number. (Responses from
those checking Other):
1
3
4
6
20
21
22

23
28
29
34
41
43

52
54
56
57
62
63
66

We knew the research indicated home schooled children developed greater social maturity
and better scholastic mastery.
Lack of control in classroom.
Our child was struggling in a public school setting. The remedial programs were not
addressing the problem.
We simply wanted to.
1wanted to be at home rather than working to pay for private school.
To teach from a Christian perspective. Because I feel this is what God has called me to do.
When our oldest child came home from first grade (public school) and informed us that her
classmates were discussing on the playground whose big brother went to bed with whose
big sister—this was not the socialization we wanted for our children. The majority of North
Dakota public school teachers are wonderful people, but with the decaying of the family,
many dysfunctional children bring their morals and their dysfunctional socialization to
school with them. Years ago children were taught at home to respect their elders and to
respect authority. This must be taught at home first. I know personally many teachers who
have a real struggle in the classroom because of this. The bottom line—education cannot
improve in the public school system or any other system as long as there is not stability at
home (one mom; one dad). The statistics are there to prove it.
Attention problems with kids.
Academic excellence.
Didn’t want school running our lives. Flexibility with farming schedule.
Individual child’s unique gifts and educational needs.
Giving children a solid value base before placing in world, and spending time together.
Our church school was closing. Other families wanted to try home schooling, so rather than
send our children to public school where they would daily have to face ungodly ways and
ideas, we chose home schooling.
Family unity.
Academic achievement.
I resented the amount of time my children would be away from me. I didn’t have children to
send them to some stranger for 8+ hours a day!
Food allergies.
ADHD; not wanting to medicate.
Positive socialization through home.
Along with the religious factor, the biggest determiner for us is the fact that we can give our
children one-on-one attention to their needs, both academically and personally. It is a joy to
watch them grow and learn every day. We are able to create a course of study that is
specific to their talents and needs while guiding them into their future vocations and
adulthood.
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70
72
75
81
84
85
89
94
102
104

High quality education. Influence of other students.
God has been kicked out of the public schools.
Faithful discipleship of our children.
Bad experience with public school.
Too far to send children by bus. More time for other interests (music, theater, etc.).
We travel overseas.
Wisdom principle. It works well and makes sense.
Hard to rank reasons. All were very important to us.
Family togetherness.
Lack of positive socialization.
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Appendix C
Survey Question Number Four - Other

Survey Question Number Four - What type/kinds of curriculum are you using to teach
your child(ren)?
The number by each response represents a particular survey number. (Responses from
those checking Other):
13
21

Unschool method—go with their interests.
I pick and choose. I may use science from A Beka, but math from an independent source.
For English/reading 1 design my own.
24
Bible and Bible-based. Spelling from Christian Liberty Academy.
31
Historical novels, library books of all kinds, 4-H activities, public health brochures, forestry
publications, many public service publications for kids.
39
A curriculum designed by a home school bookstore.
43
Our youngest is now doing Thompson High School to get a diploma. In the past we have
used CLE, A Beka, and Saxon math.
46
We have tried a little of everything.
57
Math, keyboarding. Literature-based unit study focusing on ancient world history, but
covers all subjects except math and keyboarding. It was developed by a home school
family.
65
Nonreligious.
66
With the vast array of materials that are available, it’s nice having the choice of what will
work best for each family and each child.
70
Activities for Learning (math).
72
Some commercially developed curriculum. Catholic sources. Public school curriculum—
Absolutely not!!
73
Seton home schooling curriculum.
75
Classical Christian education.
84
Saxon. Bible.
88
Saxon math, Apologia science, LLATL.
102 4-H.
104 (Checked “self-directed”) Using commercial curriculum, put together by me.
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Appendix D
Survey Question Number Six - Other
Survey Question N um ber 6 - From where did your child(ren) receive his/her high school
diploma, equivalent, and/or certificate?
(Responses from those checking Other):
10
12
25
29
43
44
48
50
66
69
72
91
98
100
102
105

Minnesota public schools.
Two at Christian private school; one at our home school.
One will receive a home school diploma next month. The other will probably do the same
in two years.
We are thinking about having him do a G.E.D.
Church school.
I issued a diploma to them when they exceeded the state requirements for graduation.
He will receive it from me.
Home school.
I will give our 17-year-old a diploma from our home school this spring.
Home school diploma.
Catholic private high school.
Diploma given by our home school.
Parent.
Issued by parents.
Seton Home School Correspondence.
Will receive it this year through Johnson’s Corner Christian Academy.

97

Appendix E
Socialization Skills Being Taught
Survey Question Number 10 - What socialization skills are your child(ren) taught and/or
emphasized in the curriculum?
1
2
3
4
6
7
8
9
10
11
12
13
14
15
17

18
19
20

Cross-generational communication. Interdependence. Personal responsibility. Integrity.
Cooperation. Critical thinking. Intellectual integration. Research skills.
Being helpful to neighbors. Thinking of the best for others. Being kind. Being friendly.
Truth. Respect of people, not life choices.
Son is in Cub Scouts. Both kids in 4-H. Daughter in Grand Cities Children’s Choir, Grand
Forks. Lots of 4-H. Church Sunday school. Participate in home school association.
To be socialized by adults, not peers. Things are dealt with as they come up.
Manners. Respect for adults. Response to various situations.
Virtues displayed in the Bible. Role modeling as parents. Sibling togetherness.
We teach our children right and wrong and help them use and develop that wherever we
are—clubs, groups, grocery stores, nursing homes, school activities, etc.
Respect. Authority.
Social studies.
To treat others with respect. To be truthful. Honest.
There are children in our church, but we believe that we are constantly training our children
to be adults so most socialization with peers is negative.
Moral truth. Relating to others.
The socialization of our children primarily comes from interaction with other home
schooled children and with each other.
All the above (i.e., truths, rules, and goals that people share with one another).
Dear friends, To whom it may concern: This true experience happened less than one month
ago. We believe that this account is one of many affirmations that true socialization
happens best within the home. Three of our older sons (17-21) went to a winter Bible
school, from January 1 through February 11 (six weeks) of this year (2005). This was a first
time experience for all three. At the end of the six weeks the students gave a program. By
the end of the first week the boys were ready to come home. Term papers, tests, studies, and
etc. were just too hard. We arrived for the program a couple hours early, and got to meet
faculty (teachers, etc.) as they practiced. We as parents had some real fears of our boys not
measuring up to _____: academically and socially. The first thing they said to us: “Oh, we
enjoyed your boys so much!!” Positive after positive comment was given from fellow
students alike. Not one negative comment was given. We were shocked! How can this be?
Then it dawned on us! The very thing they demonstrated and excelled in was the very thing
they were to lack and fail in because they were home schooled! Socialization! They
demonstrated character and respect to all, regardless of age, and everyone was blessed. All
praise be to God! This is true socialization! Sincerely,_____
Service. Responsibility. Honesty. Integrity. Compassion. Cooperation. Persistence, as well
as many others.
A Biblical worldview is the foundation. Everything is presented through that filter. Actual
social etiquette curriculum can be used. But actual life experience teaches more.
First, I must take exception with that definition of socialization skills. Our personalities are
partly genetic, although some is the result of our experiences. The truths and rules that
guide my children should be based on Biblical principles, not peer principles.
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21

22
23

24
25

26

27
28
29
30

Part of my curriculum includes speaking in front of people or doing something like a
science fair booth. Therefore, the children are interacting with others this way. Also, some
projects encourage students to work with another student— in our small home school
support group this is possible.
interpersonal skills—getting along with others. Communication skills— one on one; small
groups; large groups.
You shouldn’t call the skills they learn “socialization.” They do not learn to be “social.”
Obviously, some do. But if that were the rule, why would most people think as they do
about kids? This is not the definition of personality (truths, rules, and goals). The public
schools cannot offer socialization skills to compare with home schooling. They are able to
interact with kids of all ages—not just those their age. They are comfortable speaking
WITH adults, too. They attend a variety of functions where they discuss, debate, etc. (e.g.,
regarding a book a group of home schoolers has read; we’ve recently done Huckleberry
Finn and most recently The Hiding Place). They give speeches, demonstrations, dramatic
readings ... these are through 4-H, but we and many other home schoolers use it! They
learn leadership, including how to conduct and participate in meetings. In the past we’ve
had them involved in a PE program. However, virtually all of home schooler kids around
here get far more exercise than most other kids—and there are plenty of PE-like activities
for them, too. Tomorrow my 11-year-old daughter will be helping out in school at the North
Dakota School for the Blind. Once each month the kids go to Valley Elder Care to help
older adults play Bingo. And there are a variety of church-related activities. There is much
more that could be described regarding our children’s socialization. However, let me close
by pointing out a flaw in your premises. In your mind, you SEEM to have equated— or at
least likened—the idea of “curriculum” with what could be called “educational program.”
You have posited that “socialization” is a product of a well-designed curriculum. You must
allow the term “curriculum” to mean more than you probably do for that to be true. It is
certainly not true in public education (nor in virtually any private education either). It is in
all the activities in which our children participate interactively with a variety of age-,
income-, socially-defined (keep going ...) other PEOPLE (not just other 9- or 11-year-olds)
that social skills are learned. Our kids are learning 24/7.
The Bible is our main source of values, truths, rules, and goals—socialization skills are best
learned in the family environment. The curriculum we use also emphasizes the same.
Our elementary school curriculum centered around character qualities such as patience,
kindness, courage, attentiveness. We discussed and practiced sharing, winning/losing with
grace, developed friendships, and creative play.
Being able to converse intelligently with any age group. Ability to agree or disagree on a
range of social issues intelligently. Also, to defend their belief in Jesus as their Savior.
Ability to determine truth from untruth. Importance of participating in their government and
community (i.e., voting, volunteering).
Communication. Public speaking. Cooperation. Respect for authority. Compassion.
Leadership. Religion. History.
Socialization with a diversity of people. Truths of God. Consequences of actions.
They are taught to get along with all ages, by spending time with all ages. They know to
show respect for elders.
Truth is learned from God’s word (the Bible). Rules are learned from the Ten
Commandments, and we also discuss what is happening in current events. Goals are made
through seeking God and His plan and purpose for our lives.
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Kids need to be socialized by those who already know how, not by peers. Generosity. Love.
Joy. Peace. Patience. Kindness. Faithfulness. Self control. Postponing gratification. Work
ethic. Finding joy in someone else’s gain. Letting others go first. Encouraging others to talk
about themselves instead of bragging. Sharing. When to lead and when to follow. Creative
brainstorming in groups. Accepting children who are different. Avoid strangers. Respect for
elders, peers, the weak, and life itself. Never torment people or animals.
The socialization skills we teach are based on the golden rule and other social behavior
guidelines set forth in the Bible. We study mainly Proverbs and the Ten Commandments as
well as other verses referred to in our studies (Sonlight Curriculum). We do not use text
books, but rather living books, which are filled with day to day social situations that need to
be thought through and dealt with, as well as the consequences experienced by wrong
decisions. By living these situations through the author’s words, the children internalize
them. We study our world’s heroes and the character traits that made them successful.
I want my children to learn proper socialization within the context of our home, the church,
and to a limited extent, the community. I tend to skip parts of the curriculum that would
teach social skills and instead focus on academic subjects.
We do not use character curriculum, per se, but character training is an integral part of our
school day and family life: honesty, faithfulness, responsibility, purity, impartiality,
unconditional love, forgiveness, mercy, patience, kindness, courage, Christian zeal,
prayerful ness, thankfulness.
The socialization skills taught are how to treat others and how to get along with others.
All nine fruits of the Spirit: love, joy, peace, patience, kindness, goodness, gentleness,
faithfulness, and self control.
They are taught God’s principles of proper relationships and His rules for living according
to Bible truth— which often counter our western culture.
Respect. Faithfulness. Communication skills. Generosity.
I believe that Long is wrong. Personality is inborn and not acquired. All three of our
children had distinctive personalities from birth. Socialization skills, on the other hand, are
those attributes which are developed for the purpose of interacting with others in society.
Personality exists apart from rules, truths, or society. It has to do only with the inner
workings, feelings, and thoughts of the individual person. I attended public schools for most
of my life and never encountered any socialization skill-building classes. We sat at desks
and listened to a teacher talk.
Personality truths. Rules. Goals.
Integrity. Kindness. Respect.
Bible.
The Judeo-Christian morals, manners, and work ethic.
The “socialization” taught and caught in the public schools is indoctrination into atheistic
secular humanism, socialism, moral relativism, paganism, and political correctness within
like age groups and this involves negative peer pressure (not reflected in your survey
definition). This is based on evolutionary premises as detailed by Stanley Hall and John
Dewey in their definition of adolescence. The socialization skills taught by us, as Christian
parents, involve the children interacting with people of all ages in the context of real life
service and work. All our truth, rules, and goals are derived from the Bible, which we read
and discuss each mealtime.
When we “socialize,” it is just very simply a natural part of our lives. We form friendships,
e-mail friends, visit friends overnight in other states, attend worship services, participate in
home school activities, and learn respect at home. We do not use any special form of
curriculum, except for Colossians 3:20-21: “Children, obey your parents in all things: for
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this is well pleasing unto the Lord. Fathers, provoke not your children to anger, lest they be
discouraged.”
Respect. Manners. Kindness.
They socialize with similar age groups at church functions, youth group functions, 4-H, and
such. They socialize with aj] age groups at church, at the various volunteer activities they
are involved with. They are comfortable with grandparent-type people as well as young
children.
Modesty. Honesty. Respect. Politeness.
Church—youth group activities. Piano lessons and church pianist. 4-H involvement—
several years. FFA involvement— both children held officer positions. Band and choir
participation at local school.
Politeness and respect—discussed at the dinner table. How to be a good winner/loser.
Fairness. Don’t interrupt—being a good listener.
We discuss a wide gamut of character traits and what’s appropriate and what is not
(examples: respect, honesty, dialogue, loyalty, perseverance, patience, the list goes on).
Socialization is in real life children are taught to integrate and communicate to all ages.
Visit nursing homes, travel, etc.
Respect. Values. Families. Sports. Clubs.
Music (violin, guitar, piano). Have traveled the world. Counseled at camps.
Respecting people of all ages. Common courtesy. Speaking with adults. Treating younger
children with kindness.
Basic manners and citizenship. Obedience to and respect of authority. Love and respect for
all people. Character.
Communication skills. Oral discussion. Cooperation. Decision-making process in a group.
Following directions.
They are not taught socialization skills in the curriculum. They are learning them each day
by dealing with parents, siblings, friends, and dealing with people in any activities we are
in.
Manners. Politeness. Courtesy. Respect for others. How to interact with peers and with
others of different age and with opposite gender.
Biblical curriculum.
Getting along with others (share). Biblical character.
Love the Lord. Love one another. Honor. Respect. Wisdom. Humility. Patience. Kindness.
Conflict Resolution. Courtesy.
Godly characteristics.
Respect for others. Patience. Obedience. How to get along with people. Responsibility.
Honesty on communication. Politeness. That you don’t always get your way.
This is the one question which home schoolers loathe. Personally, we do not want our
children to be ’‘socialized.” We do, however, teach them to be sociable in a wide variety of
public encounters. The basic building block of society is the family, and that is where the
training is centered. By learning to be respectful, as well as respected and valued, a child
learns the basics of social interaction. When children are taught manners, have the security
of their family unit, and are then given opportunities in which to meet interesting/diverse
people, their natural curiosity urges them to be social. They have the opportunity to interact
within nonthreatening situations and their skills increase with age and maturity. Very few
people live in isolation these days, so opportunities of social contact are not hard to find.
Most home schooling families welcome and seek out activities that are beneficial to the
children. This is not something that is taught by a curriculum, but rather through example
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and formation of character. I’d like to relate a story. Through various reasons, we tend to
have a lot of company at our house. It is not unusual for us to entertain up to 30 people in
and out of our home during any given weekend. In one instance, we had a birthday party
and had invited a couple other families. There were 26 kids ranging in age from 1-21, 6
adults, and my parents, who live with us on the farm. The children were all busy with
various activities and there was not one harsh word or squabble between any of them. As
my father watched all the activity in the yard that day, he smiled and told me, “1wish those
who worry about home schoolers being socialized could see this!”
To learn to be considerate of others and care about others. To be honest, to have integrity in
all areas of life. To be able to relate to people of all ages, not just peer group.
Manners. Cooperation with others. Respect for others.
Kindness. Compassion. Humility. Generosity.
Politeness. Compassion. Sharing. Taking turns. Proper etiquette. Responsibility.
Faith. Respect for others. Doing your best. Compassion. Service to community.
We are involved in elections, Right to Life, and they join the city sports leagues.
Love your neighbor as yourself. Do unto others as you would have them do unto you.
Have organized social events to socialize at (bimonthly roller skating, AWANA, bowling
once a month, ballet). Teach in nightly family devotions. We also frequently have
Christmas, Valentine, and birthday parties.
Christlike living to every possible degree.
Respect for elders. Look for ways to be helpful. Kindness and consideration for others,
putting their needs and wants above our own. Protection of the young.
Manners. Respect. Obedience. Compassion. Empathy. Honesty. Sharing. Giving. Tolerance.
Cooperation. Honoring of others.
The Bible as all truth. With seven children in the home school, we have many daily
interactions to learn the rule of socialization. The Golden Rule works good.
Manners. Respect. Friends of like values.
Courtesy. Respect. Public speaking. Drama. Teamwork.
Listening. Following instructions. Disagreeing appropriately. Manners. Values.
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All truths— 10 Com m andm ents. Kindness. Acceptance o f others. Interest in all aged people.
All the “ Pillars o f Truth.”
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To seek God first in all things personal and communal (His guidance). Love your neighbor
as yourself. Faith. Seek truth and pursue it.
Right from wrong. God is law. Family comes first.
Truth. Respect for authority. Integrity.
The fruits of the spirit— love, joy, peace, patience, kindness, goodness, faithfulness, and self
control. Our curriculum comes from God’s Word, the Bible.
We see socialization as part of a way of life and relationships that involves the virtues of the
Golden Rule applied throughout everyday life. Doing unto others as we would have them
do unto us in common courtesy, communications, and all social interactions.
Honesty. Forgiveness. Kindness. Loyalty. Teamwork. Excellence.
Our curriculum (largely Roman Catholic sources) teaches basic Christian principles and
Biblical guidelines for socialization. Catholic social teaching comes through our religion
texts, encyclicals, but also is integrated into literature, history, science. Through these, the
children learn the principles. They are given many opportunities to practice/applv these
principles through extracurricular activities (which we integrate into our daily home-school
work).
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Character building based on Bible and living history examples (Konas + self-directed).
Proverbs and Bible heroes. Our example as parents. Daily living skills based on Bible plus
example. Proverbs plus In His Steps (book by Charles Sheldon) very important.
Life skills taught at home come naturally and for the most part don’t need a curriculum.
Our children are taught manners by example and by written study lessons. Morals are taught
from the Bible and example. Our children are active in church groups. Many of our day to
day experiences are discussed and lessons taught. Skills taught: Politeness, respect, correct
way to communicate, morals, other manners.
Respect for others. Forgiveness. Hygiene.
How to love and accept people. What the world is really like and God’s answer. How to
deal with people—manners, hospitality.
Respect for others. Courage. Honesty. Patriotism.
Through the normal course of life our children acquire all the social skills they require. Our
children are not peer dependent. Our young children are able to cany on a conversation
with any age group.
Respect of others regardless of age. Patience with others. Conversational skills— being able
to relate to any age group.
True Christianity is “other oriented.” They help widows, sing at retirement homes, have a
farmers market, and in general, relate with a wide range of ages.
Character training and development. Faith background/Bible training.
4-H. Sports (varsity basketball, baseball, soccer). Home school organized plays. Church
camps.
Cub Scouts. A WAN A. Church. Also, social studies in 5-in-a-row curriculum.
Not exhaustive: Courtesy. Politeness. Friendly greetings. Cordiality. Truthfulness. Saving
face—others and yourself. Perseverance. Good boundaries and enforcement. Teamwork.
Conflict resolution. Diligence. Conversational skills. Honor. Appreciation. Anger/mood
management.
Interaction with people of many different ages; learning to get along with family (hard for
all of us). Church interaction. We do ministry events as a family, creating many interaction
possibilities. Visiting friends frequently. Frequent travel.
There are character building traits emphasized through Bible verses throughout all of our
curriculum.
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Appendix F
How Socialization Skills Are Taught
Survey Question Number 10a - How are the socialization skills taught?
1
2
3
4
6
7
8
9
10
11
12
13
14
15
17
18

19
20

21

22

24

Directed discussion of worldviews and their philosophical/theological/economic/historical
implications and underpinnings. Group projects/assignments/debates. Community projects.
In practice through interaction at home andabroad.
Spouse does teaching.
Parents involved in children’s peer group. Inevitable conflicts become training/coaching
opportunities. Morality/civility embedded in the curriculum.
Discussion format.
By example. Literature. On the spot correction. Family discussion.
By play acting. By reading. By comparing Biblical virtues with real life experiences.
Through living and learning and some of the texts.
Everyday occurrences/examples of positive/negative.
We socialize at home, at church, with family and friends, and in our community.
By direct instruction from the parents.
They are learned by example from adults.
Through reading, direction, practice.
Because we believe that the Bible is our ultimate source of how to treat others, we rely on
Biblical precepts to guide the teaching.
By interacting every day, with siblings and adults.
We do have actual curriculum to help teach these topics, but most of them are dealt with on
a day to day basis through everyday experiences in our home and out in the community.
Almost every act that a child experiences, every interaction that they are a part of can be
used as a tool to learn with. We dialogue and discuss many of the “hows and whys” of the
many things that we are involved in.
Through actual interaction with others that occurs in various extracurricular activities. Then
there are often family discussions about what occurred in a given social situation.
The home school children 1 have known are able to interact comfortably with people of all
ages rather than only their own age group. My children are taught to be kind to one another,
forgive one another, and respect one another because this is what the Bible commands and
they are covenant children, called to obey God in thankfulness.
By being involved, preferably as a family, in an organization—we have been in 4-H where
we meet with other families on a regular basis. Also, within the church are many
opportunities for these skills to be taught/learned AND in home school support groups. I do
believe children can and do pick up a lot of their socialization skills by observing their
parents (how parents interact with others) as well as by being taught these skills by their
parents (like appropriate behavior in group settings).
Drama performances/plays. Musical—classes and performances. Nursing home visits— our
family performs approximately 20 concerts a year. Church leadership. Speech competitions.
Home school support group (30 families). Community sports. Our children are taught to
visit politely with all age groups. This better prepares them for the real world. In the real
world one must communicate and socialize with all ages, not just with one age group.
Through family interaction. Teaching and guidance by parents. Parents and older siblings
set examples.
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Discussion. Role play. Interacting in groups of various ages in a variety of situations.
Reading stories. Doing volunteer work.
Hands-on participation in volunteer efforts. My husband and 1 are selective about who our
children “hang out” with. Therefore, their friends are also being taught (at home) how to
resolve differences, how to debate and defend their beliefs, how to recognize truth from
untruth. Mostly, they are taught by daily conversations with our family and through reading
and classical literature where good and evil are easily identifiable and the good always
prevails. Always!
History and religion are taught as classes to study. The other skills are taught by being
involved in a family structure with mature adult parents to guide and supervise children
when they are young. As they get older, we involve them in more family and community
organizations and activities. Again, it is an environment where there were varying ages of
children and adults so they could be nurtured in their social development. We encouraged
them to take on projects and be involved in worthy activities that would allow them to use
and better develop their social and personal skills. This includes being involved in music
and drama and being involved with people of all ages.
One on one. By example. In directed readings. Living experiences.
By gett ing the kids out and around people of all ages.
Through talking and interacting in our family and with others (of all different ages) that we
come in contact with face to face, by phone, through letters, through activities with others.
These skills are first modeled, then the child’s behavior is closely watched and corrected.
Bible verses and wise sayings from historical figures are read and memorized. Children are
around their peers two to three times per week. Interaction is discussed at home and
corrected. Parents make suggestions about conflict resolution: “Perhaps it would have
worked to say this instead?” The children are reassured of their value to their parents and
siblings. The children are not repeatedly placed in the presence of a bully. The children are
given responsibilities for younger children and pets to learn caring. The children attend after
school classes with children they don’t know to learn to be comfortable in new social
environments. The children learn to speak clearly and respectfully to adults by greeting
adults, answering questions directed at them, and by telephoning experts when they have a
question that they cannot answer in their own research. The children watch interactions on
television and discuss with parents proper social skills. We also use library books and
curriculum on social skills.
Our children put their socialization skills into practice by interacting primarily with adults
and siblings, instead of with their peers. We strive to teach our children the proper way to
react to a situation rather than to learn it on the playground. Interacting mainly with their
family, they are easily forgiven for inappropriate behavior and lovingly corrected. We feel
this is better than being harassed and ridiculed for different behavior or beliefs than the
general masses or the designated popular group. In today’s society, it is hard to not be
involved with other children, with Sunday school, church, youth group, home school
activities, sports, etc. Home schooled children get ample opportunity to socialize with other
children. Limiting exposure to other children minimizes the stress some experience
interacting with peers and leaves the child’s mind open to learning instead of worrying
about the bullies.
Socialization skills are taught through interaction with others, in our own family, and in the
community.
Family life, frequent play dates with other children—not all home schooled or churched,
under parents’ watch and direction.

105

35

36
37

38
39

40
41
42
43
44

45

46

47
49
50

51

52
53
54

These skills are taught by reading about the skills, discussing the skills, and then practicing.
We have opportunities to practice within the home with parents and a younger sibling,
friends that come to visit, and with relatives. Practice outside the home happens at church,
sports activities, library groups, playing at the park, and at stores and eating establishments.
Story form and practice.
We have daily (except Sunday) family Bible teaching. Our curriculum teaches the Bible’s
principles. We attend church twice weekly. Our family has constant interaction in teaching
right conduct, why, etc. Our children have a lot of interaction with cousins and friends with
similar values and parental/church teaching. We also babysit community children regularly
in our home and relate closely to some families with differing beliefs/practices.
Bible reading. Discussion. Dialogue. Role-playing.
One of the greatest advantages that home schooling offers over public schooling is the
superior setting for social skills to be developed. Most home schooled children, like ours,
have older and/or younger siblings who they interact with all day long. Since they are
schooled in the same room, they help each other with their studies and, in the process, learn
to ask for or offer help. Developing these two concepts alone are major steps towards
integrating actively and productively in society. This interaction also discourages “age
segregation” by building the skills necessary to relate to and communicate and work with
people/chiidren who are older and/or younger.
By example, books, religious studies, association with non-parental adults.
Devotional time and discussion. Examples in read-aloud books.
Bible.
By interacting with family, cousins, church members, and other home school families.
First we teach Biblical morals and proper manners. Correcting unacceptable behavior from
a very early age (for example: 1 have an 11-month-old who is already scolded for
impatience and temper). Most importantly, we live them before the children. “More is
‘caught’ by a child than is ‘taught’ to them.” Again an example: I require my children to
answer an older person with “yes, sir” or “no, ma’am.” The easiest way to do that is to
always answer them with “yes, sir” or “no, sir.” It is a part of my language. 1 use it so they
automatically acquire the ability and necessity to do so.
We teach socialization skills by being involved in the community, politics, church,
business, and more together as a family. We are with our children constantly, so they learn
first by our example and secondly as we correct them when not using proper titles for elders
such as Mr. and Mrs. or other such details. They also learn from the many books we read
that involve people in context of living.
They are taught by living them, and discussing them, in our lives. We do have many
discussions about the habits of people, and our reactions to them. Usually, the conversation
ends with a phrase like, “Well, we just have to love them the way they are.”
By example. By modeling. By stories.
Through the Bible.
Church—youth group activities. Piano lessons and church pianist. 4-H involvement—
several years. FFA involvement— both children held officer positions. Band and choir
participation at local school. Family values are mandated from home.
We practice socialization every day at home, being kind to each other. We participate in
extracurriculars: dance, violin, piano, summer sports, church youth activities, home school
co-op, interaction with friends.
Discussions on what God has to say about these skills.
Real life is full of opportunities. They are taught to respect others as well as themselves.
Sports. Families. Clubs. Youth groups. Church. Schools.
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Special numbers for church, family.
Life skills. In home. Nursing home. At the store, mall. Coaching before entering a new
situation.
Study and application of Biblical principles. Modeled behavior. Literature and discussion.
Everyday conversation and experiences.
Team projects. Discussing literature. Speech class. Instruction from private tutors. Home
school group activities.
Through modeling on the part of the parent. Through discussion and by role playing.
Through real life situations. At church. Also, literature— in the stories we read daily.
By our everyday life and interactions.
Through doing with others and in the family.
Bible study. Family interaction. Parental instruction. Our children watch and learn from our
actions as parents. Interaction with other people and families that share our values.
Bible. Curriculum. Parents.
Emphasized not just in curriculum, but rather in life, by parents and older children and
practiced in daily life.
Talk to them about how to deal with different conflicts and personalities as they occur. In
day to day events teach them they must resist selfishness and pride.
Hands on. Working with and being with people.
Mostly at home amongst brothers and sisters. Church events. 4-H. Sports.
Integrated throughout the material and in discussion.
Through community, school, and church involvements. Through family ministry to others.
Through family discussions, etc.
Through friends and neighbors and church activities.
Doing service hours through community, church, and family.
Respect others. Include those on sidelines. Ask lots of questions to get to know others.
Materials are chosen, family associations made, and character shaped with the above
ultimate focus in mind (Christ-like living to every possible degree).
By oral instruction and correction. By example. While spending time with many different
age groups.
Lessons in books and on paper. Life skills. Public and private events.
Interaction within family. Network of friends and relatives, both old and young alike.
AWANA.
Consistent oversight by me, the mother, using many different approaches as the moments
present themselves.
Church. Clubs. Sports in public schools. Friends. Parents.
Through games/charades/skits/sports. Reading aloud. Living as a family.
Parents. AWANA. Church. Friends.
Example. Through literature. Through being out in public with all types of people. Through
church activities.
Daily prayer and Bible study. Participation in a local church body. Volunteering in the
community. Constant interaction with parents and friends asking how has God gifted me
and how can I use that in this world.
Lead by example. Involvement in community activities in 4-H, church.
Through their relationships with siblings, parents. Reading books. Learning through
example.
We practice them at home and when we are in public.
They are not taught as a curriculum but rather are modeled, trained, and disciplined as a
matter of everyday life.
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Modeled by parents and other worthy adults. Interaction with parents, family members,
other adults, and children.
4-H clubwork— learn public speaking, teamwork, leadership, make friends, service-learning
work, setting and achieving goals, etc. “Teens for Life” organization— leadership,
conventions (make friends and learn in group that shares values), working for a cause,
conviction. “River Watch” program—teamwork, leadership, application of science and
computer classes, public speaking. “Learning Fair”— display knowledge learned through
(home school) recitations, performance, displays of learning through a year. Church
activities— help others, visiting elderly, working on Christmas dinner and gift boxes for the
shut-ins and disadvantaged. And more! In our home school, “book learning” and
“activities” and “work” are all done in conjunction with each other. So far, our home school
graduates are highly respected and have various leadership positions in their 4-year
colleges. They get along well with all ages, from infant to resident in a nursing home.
Biblical and historical examples (and us, of course!). Use skills daily—talk about and use.
We teach them appropriate social interactions through discipline and spending time together
as a family and fellowship with other families.
By lessons, discussion, example.
In all of everyday life— at home, on the street, in church.
Through Bible study and How to Win Friends and Influence People hospitality.
Friendships. Observing and talking.
Literature that demonstrates the skill being used or not used or dialogue that comes from
this reading.
Everyday living. 4-H clubs. Home school group activities. Learning history by visiting
veterans one on one. Sunday school. Church.
By training and then being in situations where they have opportunity to put the theoretical
skills into practical use.
Parental mentorship. Bible reading. Book reading.
On the job training.
Supervision in their activities.
By parental modeling and by interaction with people of all ages, not just those in a single
age peer group. Curriculum, socialization, and real life cannot be separated. We attend
local, regional, and state events and points of interest. There is always something new to
see, someone new to meet and ask questions, and different ways of interacting in every
situation. We join clubs of interest to our family or one of the children. I try to stay away
from activities comprised only of children (mixed generational groups are best) because
children are in the process of learning to behave and good behavior is learned from adults
who, for the most part, have learned to interact courteously with others or face the
consequences. There are always bad examples. We leam to deal with intimidating tactics.
Sooner or later there will be personality conflicts or disagreements in a club or organization
and we work towards conflict resolution with win/win solutions as much as possible. At
home, we expect the same courtesy, etc. as when we are away because, if you aren’t good at
it in your home, you will never remember when away from home. This is a condition of the
heart. Treat someone as you would want to be treated—or need to be treated given a
different personality and circumstances.
Through life—going places, trying new things, meeting people.
Bible verses.
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Appendix G
Where Socialization Skills Are Being Taught
Survey Question Number 10b - Where in the curriculum are the socialization skills
taught?
1

6

We cover Biblical values during the first half of the first year. This forms the basis for
further discussion of Greek, Roman, medieval, renaissance, reformation, colonial/world
revolutionary, secularist/nihilist/modern, and post-modern world views.
Not specifically at one place, but integrated throughout the whole.
Throughout.
Parents use real world situations to coach in social skills. History gives good springboards
for socialization. Reading—especially aloud—gives opportunity for social training.
Wherever the skills, or lack of, surface.

7

Throughout.

8

Honestly, it’s not in any curriculum. It’s something taught through role modeling as parents
and through who we allow our children to be around.
God’s word.
Each day as theycome.
Mainly through our local home school support group.
We try to incorporate life skills into all courses.
In everyday life.
Through my interacting with students as we discuss topics.
The curriculum itself does not teach the socialization.
In every subject, every day, in the homes.
In the home and in the community.
Observing other cultures in history. Work with others in group/leadership situations such as
4-H. Use of the Bible has example of choice = consequence.
This is the wonderful thing about teaching our own children. We memorize scripture to
guide our behavior, but as a parent we deal with our children all day and instruct them in
practical ways to show the right conduct to others. My children enjoy playing with friends
from church and they have participated in swimming lessons, but the truths of how they
should behave in their family are the same in any other social setting.
In the unit study I have used, they encourage a lot of drama, which involves a small group
of students.
Socialization skills are integrated as part of life, so are a very important part of the entire
curriculum.
The curriculum is not the key. PARENTING and God are the answers.
In history we talked about people who exemplified positive character qualities. In language
arts we read about situations and characters. In practical living we learned how to be
servants, babysitters, leaders, etc.
Daily Bible class, outreach field trips, Christian history, health (Christian). We simply
believe that children cannot effectively be socialized by their peers. It takes wisdom, which
children are still developing as children. The Bible says “Our hearts are wicked above all
else.” Children need adults around them the majority of the time to be socialized properly.
Again, history and religion are taught as classes to study. The other socialization skills
could not be taught as a class or be taught in an artificial setting, just like learning to swim
is not taught at a desk in a classroom. Also, just like throwing a child into a pool to teach
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them to swim is a very poor way to learn to swim, so too putting a child into a large group
of children and expecting them to '‘socialize” is a poor way to teach socialization skills. Our
children were taught by being involved in family and community social situations. Again, it
is very much a mentoring system with a great deal of interaction that includes adult
involvement, especially at younger ages. As they get older, they develop social skills and
are encouraged to use the skills learned, and continue to grow these skills. Having children
involved with people of all ages helps them to learn from the older, more mature people
and, as they mature, allows them to help nurture younger people. They are taught respect
for all people, compassion for those in need of it, and care and “a helping hand” for those
who need it. We had our children involved in playing music for the elderly and involved in
community musical and theatrical performances. We also had them help out with worthy
community activities where they had an opportunity to be involved with many different
types of people. This included young and old people as well as those of different cultures
and beliefs.
In all phases, but primarily in the reading and life skills phases. Much of socialization
comes from trying and doing. Allowing the child to interact in different people groups and
observing and redirecting. This especially takes place in the child’s activities, such as sports
and other learning groups. Socialization is always an “issue” for those who do not home
school, but rarely an issue for those who do. We used the Calvert curriculum through the 8th
grade, which is a secular academic-based curriculum. It is also used in the Calvert School in
Baltimore and was, for a time, used in the public schools there. Nearly all home schooled
children are better at socialization on all levels and with all groups than publicly educated
children. Children do learn well by example and as they interact with different people
groups they learn socialization skills. Most home school parents refer to the difference as
“selective socialization.” The children learn rules and values that are acceptable to the
parents as opposed to those dictated by public agenda. Most home schooled children are
extremely goal oriented. Most parents have set the goals for the year and the child is
allowed to achieve those at his own pace. In this setting, most achieve them faster than
anticipated and they excel academically, which is proved by standardized testing.
Bible principles. By getting the kids out and around people of all ages.
Through studying God’s word (the Bible) and in everyday living.
One year we used a social skills curriculum once per week for 30 minutes. This year we
begin our school day three days a week with excerpts from a book, for about 20 minutes per
day. The children’s interaction is observed and corrected, daily, and they interact with peers
at least three times each week.
Bible study— God’s instruction book for life. History— living books that point out character
traits that lead to the rise or fall of man and nation. Language arts/literature— timeless
books that instill values. Math—we use hands-on manipulatives with math; thus, they must
share and work together to solve problems. Science— gaining knowledge of God’s creation
and an appreciation for the wonders in the world around them is very important in defeating
selfcenteredness, which is the core of all socialization problems.
Many of the literature passages and books we read do address acceptable behavior in a
social setting.
Bible reading and verses included in prepared Christian curriculum. Reading biographies
and history and discussing character together as a family.
Parents and other adults guide and mold our daughter. Reading literature is also a source of
learning socialization skills. Our Bible curriculum teaches how Jesus wants us to treat one
another. We also frequently visit our public library. We read a lot of stories and discuss how
the characters interact with one another—what was right behavior and what was not.
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Throughout the Paces building upon each other every year.
Language, science, social studies all integrate teaching God’s principles. We sometimes
have learning experiences like music classes/singing, field trips, shop, and home economics
classes that involve other children/adults.
On the spot—as needed.
It is taught by practical experience throughout the curriculum. Or, as one smart fellow said,
“Ninety-five percent of what we know is ‘caught,’ not taught.”
In reading, family interactions, marketplace.
It’s throughout the curriculum. Outside home activities also provide socialization (sports,
AWANAs, Sunday school).
I don’t remember which specific books, but CLE taught Jesus’ way of loving your
neighbor, living the “Golden Rule,” and being kind to others, which we as parents tried to
teach also by our lives as well as words.
These are not written into any curriculum; they are contained within the Bible. They are
taught within the home and family situation starting before the child can talk. Deuteronomy
6:7: And thou shalt teach them diligently unto thy children, and shalt talk of them when
thou sittest in thine house, and when thou walkest by the way, and when thou best down,
and when thou risest up. Deuteronomy 6:8: And thou shalt bind them for a sign upon thine
hand, and they shall be as frontlets between thine eyes. Deuteronomy 6:9: And thou shalt
write them upon the posts of thy house, and on thy gates.
We teach socialization skills every day, every time we interact with people, and also by
how we interact with our children and through the books they read and articles they write
for their own newspaper.
We teach socialization skills 365/24/7.
Daily living, everyday example.
Church. Home. Some school activities.
In the community, church, home, everyday life (eating in restaurants, etc.).
All throughout, in the evenings, on Saturdays and Sundays, in the car, on the ball field—
whenever it comes up.
Weaved all through the years.
Not in curriculum— in life experiences (other than Bible).
Everywhere. “ ... these commandments ... Impress them upon your children. Talk about
them when you sit at home and when you walk along the road, when you lie down and
when you get up.” Deuteronomy 6:6-7.
In our home, community classes, home school class, church setting.
Bible class. Throughout the day as we meet people in the store, library, doctor or dentist
office, I help them learn to interact. We are involved in the Home School Support Group
and they interact with other children and adults there.
Community. Social.
Don’t understand this question. Socialization skills are taught all day, every day.
Bible curriculum. Language.
Teen ministry. Training. Camp counselors. Bible club.
They learn from good biographies how a person should view life and act. Most socialization
skills are learned in real life, not in curriculum. We feel proper socialization is difficult to
achieve in age segregated classroom situations, because such children seem much less able
or willing or comfortable around other age groups.
Throughout the day in everyday life.
We use a Christian curriculum (Christian World View). They are emphasized throughout.
Throughout.
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Integrated throughout the curriculum.
In all forms; no particular subject.
Religion. Language.
It’s not taught in a curriculum; it’s “caught” by parental example.
They are (hopefully) integrated into every subject and real-life experience they encounter.
There is a continuity and flow between the two that form the heart of a Christian home
education.
It is a lifestyle and Bible based.
They are taught continuously throughout all subjects in some manner, whether large or
small.
Throughout.
NOT! We don’t teach socialization, per se; we teach truths, rules, and goals! And we share
them with each other. All day long every day.
Interact with brothers and sisters. Church clubs. Home school co-op— meet with other home
school families on Fridays for certain classes.
Language. History. Science. Physical education.
On a daily living basis. Home school group activities, church, interactions with parents and
siblings.
Integrated throughout all.
Part of everyday life.
Everywhere—at home, in public. The curriculum involves everyday life and living.
History books. The Bible.
Just pick up a Bible and read. It’s throughout— Proverbs, especially.
They are taught throughout our lifestyle from the rising of the sun to its going down!
Integrated throughout all of the curriculum as well as overall in the life of our family.
The basics are taught directly through our health, religion, and 4-H materials. We apply it
through our daily life and our work in the community.
Using as come up in daily living and “out in the world.”
No curriculum.
By lessons, discussion, example.
Everywhere he goes.
Life. All of life is learning! If you box it in with a curriculum, you miss the point and
opportunity!
Social studies. Reading.
Bible. Reading. History.
They are not segmented off. They run throughout. The purpose of education is to prepare us
to be able to interact with anyone at any time under a wide variety of circumstances, to be
able to touch others’ lives in a positive way—affecting lives today, but even greater than
that, affecting them for eternity.
Through relationships that surround the curriculum, rather than through specific curriculum
lessons themselves.
From the time we get up until we go to bed. Children will do whatever they are allowed.
We teach them to be sensitive and considerate of others as well as themselves.
Everywhere— home, church, events, friends, outings, travel. Learned by example.
It is emphasized throughout the book repeatedly in Bible verses and story form.
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